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INTRODUCTION 


What made me select this topic ? 

As a student of Marathi & as also a teacher of Marathi for over 15 years, 

I had many occasions to read and eritieally study the various text-books for 
Marathi. Being also a student of education and having worked as Master of 
Method in Marathi at the Tilak College of Education, Poona, during 1942-1944, 

1 used to take a special interest in the study of Marathi Text books. I had 
also the opportunity of working as one of the Editors of the Nava Bharat Vachan 
Mala series published by the Anath VidyarthiA Griha, Poona and also of being a 
Member of the Committee appointed by the Bombay S.S *C.Examination Board to 
prepare Marathi Text-books (Selections) for the S ,S .C.Examinations of the 
years 1952~5A and 1955-57* 

This naturally led to discussions with Editors and publuehera of different 
series of Marathi Twet-books and especially with Prof*N.V,Patankar, M„A.,M.Bd«, 
of the Tilak College of Education* Prof .Patankar, knowing full well my 
inclinations and interests in the preparation of text-books, suggested to me 
that I should take this very subject for writing a dissertation in lieu of the 
two papers of the Administration of Education Group at the M.Ed.Examination} 
and the idea appealed to me so strongly that I immediately accepted it and 
set to work. 

Texts-booka and Educational Administration ; 

The Headmaster, in his administrative work in the school, is directly 
concerned with problems like the construction of the syllabus, methods of teaching 
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and the proper selection of text-books, In the Bombay State the general outline 
of the syllabuses (with a few details) are prescribed by the Department of 
Education and the Headmaster can work out the fuller details with the cooperation 
of the subject teachers In the school. Methods of teaching oan be evolved by 
him also* in cooperation with his colleagues and as long as they are baaed on 
psychological principles, he is free to adopt whatever methods appear to him 
as suitable for his students. But in the selection of the text books to be 

used he is a bit handicapped. As made clear in the body of the Dissertation 

(Chapter 111), a text book in any subject, though only a means to an end, is 
an important means, especially in a country like ours where Education is still 
to be organised on national lines. And this means, which the Headmaster has 
to use in covering the syllabus prescribed, is fashioned not by hint, but by 
another agency - the text-book writer. Mo doubt as far as the Bombay State is 
concerned, the Department of Education takes all possible care to see that the 

books prepared by the text book writers are suitable for the classes for which they, 

is 

meant, but still the work in this respect^not being done on scientific Hues, 
and often the Headmaster has to prescribe books which are not quite suitable 
for his pupils. That creates difficulties In the day to day administration of 
the schools. 

It is, therefore, high time that this problem of the preparation of text¬ 
books is tackled in our state as thoroughly as possible and scientific criteria 
for the preparation of text books are evolved. 

This dissertation is an humble attempt in that direction. In many 
respects, the scope of the study is limited. 1 have restricted my study to 
Marathi Prose and Poetry text-books only and those too for higher standards in 
the Secondary schools. 
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The Plan of the Dissertation * 

Though the critical study of the present-day texts ie the most important 
problem, I had to study and lay down the principles regarding the function of 
language in education and the importance of text-books as the basis of language 
study. X could not go directly to the problem of preaant-day texts, before 
I referred to the background of these texts and as such I had to take a casual 

survey of the historical attempts in preparing text-books. The modern tendency 

gi 

of 'psycholojsing education* cannot be lost sight of while discussing any scheme 
of education and thus the chapter on*Psychology and Text-books’ became imperative. 
All these four chapters are necessary to understand the theoretical and practical 
discussions and criticisms contained in the 5th and the 7th chapters. I have 
tried to analyse the salient features in the preparation of text-books and of 
the present text-books as a student of education only. In the criticism in this 
respect, there is no idea of making any allegations or prejudices against any 
particular series or editors mentioned. I have tried to be as faithful to the 
truth as possible. In the last chapter, I have tried to suggest a few reforms 
in text-books as a conclusion of this dissertation. The bibliography at the end 
of the Dissertation gives the details of the books, articles, etc. consulted in 
the preparation of the Dissertation. 

Acknowledgement of thanks t 

I was fortunate in getting the advantage of discussing various problems 
with editors like Dr.G.S.Khair, Shri.tf.S.Khandekar, Prof.Kanetkar, Dr.V.B.Pathak, 
Prin.L.M.Chhapekar, Shri.K.P.Puranik and critics like Shri.B,R.Koljrfatkar and 
Prof .K.N.Advant who happened to be Members of the Marathi Text Book Committee of 
the Bombay Government* 
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thank some friends of mine who helped me in various ways in the preparation 
of this Dissertation - particularly Prof.C.D.Dange and Prof.D.D.Bagul. Before 

1 conclude 1 have to express my thanks to the Library of the Bombay University 
and other libraries for making available to me the books and sources I required 
from time to time. 




Chapter X 


THE AIMS AMD OBJECTIVES OF 1 LANGUAGE TEACHING Iff SECONDARY SCHOOLS 


Language & Its Importance ; 

The importance of study of one’s own tongue in education can never be 
overemphasised* This study must form an integral part of any scheme of sound 
education. The aim of education is commonly acknowledged to be an all sided 
development of the Individual and no education can be said to be complete in 
the absence of a good knowledge of one's own language. No person can be 
regarded as having reached his full stature if his knowledge of his mother- 
tongue is still meagre and imperfect. Any educational plan must, therefore, 
necessarily provide an adequate place for such study. 

Language has both social and non-social functions. Socially, it is used 
for communication, while, individually it is used for the sustenance of thought, 
Proper attention must be paid to both of these aspects while framing a language 
curriculum. 

Firstly language is a very important means of communication. It Is through 
the medium of language that we are able to express our own minds to our fellow- 
brothers and understand their minds in return. Not only doeB language bring ue 
close to those who are immediately about us, but enables us to establish a sort 
of relationship with those who are far removed from us both in time and space. 

It is the sole means by which we can establish contact not only with those who 
are living at present in the distant parts of the world but with those who have 
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lived thousands of centuries ago. It is through the medium of language that 
we are tied up culturally with the great men of the past such as Socrates, 

Plato, Valmiki and Vyas. With the inventions of printing, radio and telephones, 
language has surely enabled us to have contact with the whole of the world. 

Thus both culturally to avail ourselves of the heritage of the past, and as a 
present means of communication, we cannot ignore the importance of the study 
of language in any scheme of education. 

Individually, language is a great help for the sustenance of thought. 

No higher or abstract thinking would be possible without the aid of language 

and as instruments for thinking, Han has made such vast strides in progress 

over the other animals, simply through the help of language which enables 

him to think of things, in his imagination with the help of words and in the 

absence of the things themselves. According to Michael West, language is not 

a mere means of communication but "it is also an instrument of thinking and 

feeling too". It is feared that people are likely to be hampered in their 

intellectual and moral development by the insufficiency of their linguistic 

education. Words and thoughts are so closely related with each other that it 

2 

is difficult to establish the priority of the one over the other. P.B.Ballard 
has made novel experiments to prove this theory. H .3, Wells has rsdghtly 
remarked that* “Speech is the common way, the high road* the current coin of 
thought"• 


1. Michael West t language in Education t Page 2, 

2. P.B.Ballard s Thought and Language. 
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Defective Language teaching t 

Language is a great help to clearer thinking which in its turn, is a 
great help to clear and adequate expression of our thoughts and feelings. How 
many misunderstandings are simply due to the absence of dear expression of 
our ideas and could have been avoided by our ability to express ourselves 
adequately.' It is our daily experience that many people are not able to say 
exactly what they mean and really mean exactly opposite to what they say. 

Bven great leaders are often seen to be careless about proper selection of 
meaningful. words. How great must then be errors of an average manl 
Misunderstanding creates a great harm in Societies, in mutual relationships 
and even in international relations. Dj*. Horry Head has described this defective 
linguistic aspect as 'Aphasia in education*, According to Bergson this aphasia, 
is a looseness of bond* between words and ideas. A deeper study of the language, 
will naturally remove the very source of such misunderstandings and enable an 
educated person to think clearly, of higher and abstract ideas and will enable 
him to add to the progress of the world. 

It will be clear from what is said above that a very important place must 
be reserved for the teaching of a language in a scheme of education. The 
method of expression should be faultless and education should always aim at 
improving the ability of students to use language as a means of correct 
expression. The teachers of language must guard their students against defective 
language training. 

The effects of defective language training, according to Michael West are 
three-fold, (a) It produces a certain emotional instability, (b) It produces a 
certain excess of those negative attitudes which are destructive to the constructive 
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impulses of love, cooperation and achievement and (c) It produces a certain 
artistic sterility. ‘’Language in education", he says further, "is not like 
•Arithmetic in education* or 'History in education*, these are subjects to 
be learnt and defective training in them may leave a gap in the child's 
education, but defective language tramining causes a disease at the root of 
the mind Itself, It disorganises the whole psychle system, of any 
individual and of a nationJ 

Free and progressive thinking is the very essence of active life and this 
Itself is hampered by defective language-training. Thought becomes lifeless. 
Society becomes unprogressive and this ultimately leads to decay and 
degeneration. 

Mother-tongue in Education « 

Unfortunately In India, the place of the mother-tongue in education was 
ignored for a period of over hundred years in the past. The secondary schools 
laid an over-emphasis on the teaching of English - the foreigner's language. 

The reasons were quite obvious. The utilitararian aim was before the average 
teacher and the parents. The knowledge of the Shgllsh language was a means of 
securing a good job especially in Government departments. Moreover, the English 
rulers always tried to discourage the people to study the Indian Languages. 

This resulted in the formation of a narrow conception about the place and 
importance of the mother-tongue in education. For over four or five decades 
in our province, Marathi was not a prescribed subject for the matriculation or 
any higher university examination, 


1. Michael West t Language in Education page n 
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This minor place given to the study of the mother-tongue in schools 
and colleges, has done a great harm, from the point of view of achieving the 
aims and objectives in Education. The students, in the past, could not easily 
master the language of the rulers and they neglected their own mother-tongue. 

Their intellectual and emotional development was restricted thereby. Accurate 
self-expression in the mother-tongue is the result of good education. This 
self-expression is two-fold f writing and speaking; but our students have failed 
miserably in this aspect. Though the University Education Commission has 
stated emphatically that "Both from the point of view of education and of general 
welfare of a democratic community, it is essential that their study should be 
through the instrumentality of their regional language". University Ed.Commission 

The Education department and the university did not care much for the 
progress of students in the use of their mother-tongue. The echools used to give 
3 to 4 periods ©very week to Marathi as against 10 to 12 periods to English, 

The mother-tongue was not used as the medium of instruction in the secondary 
stage till about 1936, Subjects like History, Geography, Science, Sanskrit, 
Mathematics were taught through ths foreigner's language for nearly a century 
in India. The child was practically learning the English language and not 
the minutest details of these subjects which he should have really grasped 
through the mother-tongue. No where in advanced countries, such an example 
of wilful neglect of the mother-tongue can be seen. This wrong notion 
ultimately led to the frustration of educational aims and objectives. The 
idea of eitisenship, the value of b noble character, the principle of complete 
all elded - development, the desire of having an enriched personality - all 
these aims could not he materialised by Indian Education. The major reason 
of all this waste lies in the neglect of the proper study of one’s own language 
In Education,' 
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Aims of Language-teaching in Education i 

The alms of language-teaching in secondary schools are not mere mastery 
over the words and idioms of the language. Xt is just the beginning of the 
great to bel The aims of language teaching are correlated to the aims of 
educations in general. We want that our students should be useful citizens 
of the free nation; we want them to be of a high moral character; we want 
them to develop an enriched personality; we want them to be able to adjust 
themselves to all the social and national (even international) problems. The 
words of Stalin are worth remembering in this connection. lie says that 'the 
real objectives of education should be economic efficiency, civic responsibility, 
physical and intellectual capacity for work'. Are these objectives within 
our reach today ? The answer is in the negative. In the speeches delivered by- 
great leaders and educationists of India, we find that there flows ’a sense of 
frustration*. Why should this sense of frustration prevail ? because all 
our education in the past was mis-direeted. We have failed to give the right 
place to our mother-tongue in our secondary education and even at the university- 
stage* Now in the past few years, a wave of awakening is slowly moving 1| 
right direction. Great thinkers like Justice M.Q.Ranade, GokhaJ>k,' Lokmanya 
Tilak, Mahatma Gandhi and others have been making the, public alive to this 
mistake in education during the last fifty yell’s and it is now hoped that we 
are moving in the right direction. The-'dttempt of the Poona University to 
convene a linguistic conference in 19^ "to discuss the place of Regional Language 

in Education is worth noting in thi/ connection. 

/ 

Aims and objectives of language T oughing t 

/ 

The aim of teaching the /other-tongue is not so much to convey certain 
knowledge, as to develop a car^^ attitude, to create in the students an ability 




to appreciate literature. The aim Is also directed to the formation of noble 
character more than the storage of information* 

The first general objective of teaching the mother-tongue should be to 

enable the student to read and to write. Heading and writing serve the 

highest purposes of human life. According to Levis, "Writing, like speaking, 

is a form of self-expression by means of which a person can find a worthy- 

embodiment of his deepest feelings and highest aspirations. And reading is a 

I 

means by which he may enter into the full heritage of humanity". Think for 
example the vast storage of wisdom contained in books like Bamayan & Mahabharat, 
the Vedas and the Upanishadas, in our country. Our ancient seers and philosophers 
have made a permanent record of valuable thoughts by writing them out in books » 

And it is our great privilege to read those writings for our guidance. This 
is at the root of prescribing Text-books for schools. Texts are nothing but 
the idealised patterns, of the vast literature of the language, suitable for the 
intellectual age of the students concerned. 

The study of language is meant for leading the students to the study of 
literature. This study of literature helps to purify sentiments. The motions 
in the elementary stags are sublimated and the people are led to the useful channel 
of behaviour. Literature has a psychological wholesome effect on the working 
of the mind of the reader. This wholesome effect is described by Aristotle In 
his famous doctrine of catharsis. "Catharsis" # according to the great Italian 
philosopher Croce, is the power of liberating us from the passions and of calming 
us. According to Mathew Arnold literature helps us to see life steadily and see 


1. H.K.Lewis * Language in School p.p.36-37• 
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it whole. This ultimate aim of all literature must be borne in mind while 
thinking of the place of language in Education. How to achieve this aim, 
what exactly should be prescribed for the study of the mother-tongue, what 
should be the contents of the texts if they are to be appointed as a help for 
the study are some of the problems that we propose to deal with in the chapters 
that follow. 
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Chanter II 

THE PLACE OF TEXT-BOOKS IN LANGUAGE-STUDIES 


The importance of text-books : 

We have seen the necessity of studying language - and especially the 
mother-tongue - in education. For the right kind of study of the language, 
there is no other means so powerful like the text-books. The common books 
published now and then, the newspapers and the magazines are no doubt the 
means of language learning and development, but when compared to text-books, 
their place is subbordinate. The text-books play an important part in 
education from the infant class to the university stage of an individual. 

The high school stage is a link between the primary stage and the university 
stage. And as such, the place of text-books in secondary schools is of 
great importance. The report of the Committee appointed by the Government 
of Bombay has rightly laid an emphasis on text-books. The report further 
states - "The capacity to use a book for information or entertainment Is the 
most valuable part of one's education* It is the habit of Intelligent 
reading that is a distinguishing mark of an educated and cultured man . 1 
Text-book is a short-cut to the treasures of literature and it is desired 
that the readers of text-books ultimately become the lovers of reading. 

It is equally interesting to find the same ideas endorsed in the Report of 
the Consultative Committee in England on books in Public Elementary Schools, 
The Report says - W A child who, before his school days are over, has learnt 
to believe that books may be helpful assistants to whom he can turn for 


1, Report of the Favate Committee - Page 7 
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guidance and enlightenment, and who has read some books, not as a necessary 
drudgery, but with a Best and gusto., has been prepared in a not unimportant 
sphere of human interest, to receive of the beet which the present generation 
can offer to its successors. He holds one of the keys of civilisation and 
has begun, in his small way, to be the citizen of the world." 1 

Now it will be quite clear that the text-books are of great importance 
in education. They are necessary to guide, to direct, to limit and to 
control the study of language and literature at every stage in education. 
However, it should also be noted that a text-book is only a device, a means, 
but not an aid in itself. 

Text as a means of critical language study . 

The linguistic education, according to A.F. Watte, should aim at three 

aspects through the study of axiltable text-books, (t) The language of the 

text-book be devised for dealing with the homely particulars of everyday life. 

(2) It should gradually develop as a means of expressing Ideas of a greater 

generality, and (3) It should help to speak clearly of our deepest intuitions. 

Hence it is the task of good literature to suggest the nature of those 

intuitions Which ordinary language will never succeed in fully expressing. 

Mr.A.F.Watta is right when he says - "To beauty in birds and flowers and 

young animals, to pathos in human frailties, and to nobility In human greatness, 

children are susceptible at an early age, and they will respond to the 

language which adequately portrays these* Without constant reference to the 

things for which the poets alone have found words they cannot be expected to 

2 

rise to their full stature." 


t * Report of the Consultative Committee in England on Books in Public 
Elementary Schools, Page e 

2. A,F.Watte t "The Language and Mental Development of Children. Page 29. 
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Tha linguistic development of the children can only be studied 
successfully when it is regarded as of a piece with mental development as a 
whole. Linguistic ability is not merely the ability to memorize words and 
phrases with a view to being able to reproduce them more or less mechanically 
upon the receipt of a given cue. It is the ability to make intelligent use 
of words for the purpose of defining our thoughts and feelings as clearly as 
possible to ourselves and of expressing them to others. And this is possible 
by the proper use of a good text-book in education. 

Text as a suitable introduction to literature . 

The study of selected, passages in prose and poetry is bound to Inspire 
in the pupils a love for literature in particular and for all aesthetic arts 
in general. The study of literature brings the student in close contact 
with the study of human life. For literature is a mirror of life or an 
interpretation of life. hathew Arnold has rightly used the phrasology in 
saying that 'Poetry is the criticism of life'. It is certain that a child 
that reads the school-texts today, is bound to take a leap into the ocean of 
literature tomorrow and through that he will be able to understand the 
realities and beauties of life in multifarious forms# Taking into consider- 
-ation this importance of literature in the life of the individual, nobody 
can ignore the place of text-books in studying the mother-tongue. The 
high achool stage generally coincides with the adolescent stage of development 
in the child's life. And this stage is the period of forming character and 
various complexes. The text-books studied In high schools are bound to 
impress upon the child-mind. A good text-book* which makes a sure appeal 
to children's natural interests, is a potent instrument in the hands of a 
teacher* Hence it becomes the paramount duty of the teacher of language 
to select a good text-book, which can serve the purpose of the education of 
the individual. 
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Text-book not a mere collection s 

So far we have seen the important place of Text-books in the education 
of students. Now let us consider some of the salient features of a Text¬ 
book, Text-book is not merely printed matter. The printed matter bound in 
a book form cannot be styled as a Text, There should be some educational 
purpose to serve. A thesis cannot be a school-text, though it has Jot its 
intrinsic worth. Similarly a text-book is not a random collection of passages 
selected from one or several authors’ works. To illustrate this, we can 
say that ’Kavyawahini*,the poetical selections of modern poets, edited by 
Prof,Jog and poet Kusumagraj, however fine It may be in its own way, cannot be 
taken to be a text-book for secondary schools. There should be gradation in 
passages, suitable to the particular standard - that is - to the particular 
•age-group’ of pupils. Thirdly the text-books should have a psychological 
bearing on the pupils’ mind. The editors should have judged the value of 
each prose or poetry passage from the point of the pupil'e all-round 
development. Many text-book editors seem to have failed to understand that 
Text-books are meant for school-going children; but ohildran are not meant for 
Text-books, 

A text-book in literature has three aspects - the psychological aspect, 
the practical aspect of interest and the aspect of literature. An average book 
of literature falls short of these aspects. Hence It is necessary to prescribe 
a text for the study of language and literature in secondary schools. But many 
editors do not take these educational factors into account, and they try to 
compile any thing readable that comes across them according to their whims. 

The job of editors is not of an ordinary type of using’ laeSlp r and paste method* * 
A humourous writer has said about such editors, that they know only the art of 
using a pair of IS&H&% s and gum, and nothing beyond that- The lucrative money 
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In preparing a text-book has dragged many adventurous , but uneducated persons 
in this profession. The so called text-books can be very damaging to the 
work of education. It is apparently a lucrative business to collect together 
passages of prose and verse, which are torn from their context and to print 
them interspersed with instructions to summarise and to paraphrase, and with 
questions about grammar, sentence-structure and figures of speech 11 ! 

Over-emphasis on Text-books .& Textless instruction ; 

Some critics think that our curriculum is Text-book ridden. There is 
a Text-book for each and every subject in the secondary school. Even there 
are texts for the branches and sub-branches in a subject. For example, a 
text for prose, a text for poetry, a text for Rapid Reading, a text for grammar, 
a text for composition. This over-emphasis on Text-books is bound to invite 
criticism. It is therefore advisable to minimise the number of Text-books. 

An attempt to minimise the Stock number of Text-books was made by Major Candy 
in preparing the Marathi Text-books in the 19th century. It can also be said 
that the Text-book should be explored for the study of the mother-tongue in its 
various forms and aspects. Then only the criticism on the over-emphasis on 
Text-books can be met with. 

Too much dependence on Text-book is also a bad habit. Some American 
educationists are of the opinion that there should be textless instruction. 

Even Mahatma Gandhi had advocated the cause of Textless education. Though 
Textless education is more natural still it would lead child into a chaos. 
Moreover for textless instruction, the calibre of the teacher must be of a 
very high order; otherwise the teacher would harm the pupila more than lead 
them to the beauties of language and literature. It must also be remembered 
that textless instruction needs a very rich and upto date school library so 
that the teacher may find enough scope for selecting reading material suitable 

1. Harry Blamirea .. "English in Education'* page ^ 
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for the children. How far is then this textless instruction practicable ? 
Will this not lead to indefiniteness ? It is true that text-book is not the 
sole end of education, but It gives definiteness to the curriculum of each 
standard. The ocean of literature is vast, and the capacities of school¬ 
going pupils are limited. The capacities need direction, development and 
diefinitenees. And this is possible by the use of text-books. 
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Chapter III 

A SHORT HISTORY OF MARATHI TEXT-BOOKS 
IN THE BOMBAY STATE 
DURING THE LAST HUNDRED YEARS . 


The Indigenous System of Education la India : 

Background . 

The Indigenous educational institutions wore mainly divided into two 

branches, namely Schools of learning and elementary schools. Pathashalas 

of the Hindus and Kadrassahs of the Muslims were preparing Pandits and 

Maulavis with the help of the classical languages as the media of instruction 

while muktabs and village schools imparted instruction through the 

vernaculars. In both the types of schools there was no problem of text-books. 

The teacher's word reigned supreme as the only method of Imparting instruction. 

This was the peculiar characteristic of the Indigenous System of Education. 

of 

Naturally all other Issues arising out^the mere existence of a printed text¬ 
book were absent. 

The reasons are obvious. The teachers in the schools of learning 
looked upon themselves as the Carriers of the ancient treasure of knowledge* 
Recitation was the only method to pass on this treasure from one generation 
to another. The Schools for the Commoners found no necessity of any kind 
of specialised knowledge and both the teacher and the taught felt contented 
with what they possessed. Also there was no attempt to invent any means to 
preserve the knowledge or to spread it in any other form. 
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The Flrat Printing Press s 

A death blow to French ascendancy 7 in India was given by the English 
in 1761. In the same year the English captured the French town of 
Pondicherry, and found a Printing Press there. The Government presented it 
to the Protestant Mission which thereupon removed it to Madras and set it up 
at Veperr . The Missionaries started issuing small pamphlets mostly concerning 
Christianity. It was at this juncture that the dearth of suitable text¬ 
books was felt. In 1317 the Calcutta School Book Society was established. 

In 1321 the Government gave it a donation of Rs.7,000, and sanctioned a 
monthly grant of Rs.5Q0. 

Oriental or occidental learning ? 

In 1823 Mr .Adam, the acting Governor General of India appointed a 
General Gommittee of Public Instruction to ascertain the state of public 
education in India. From the beginning the members of the Committee were 
divided in their opinion whether oriental or occidental learning should be 
fostered by the Government. The Controversy raged for twelve years. Lord 
Macaulay arrived in India in 1834 and as President of the Committee gave hie 
final verdict in favour of English and occidental learning. Nearly severity 
years later even Lord Curson admitted that “ever since the cold breath of 
Macaulay's rhetoric passed over the field of Indian languages and Indian 
text-books, the elementary education of the people in their own tongue has 
shrivelled and pined." Lord William Bentinck wholly endorsed Macaulay's 
views and the Government resolution of 7th March 1835 put a stop to this 
Controversy. Thus the fate of the Modern Indian languages was sealed. 

The immediate result was the prohibition of the use of the vernacular 
languages as media of instruction. Mr.W.Adam made a definite suggestion 
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.. ^ Beriga-L, that* 

in his report, when he wade a detailed survey of education dlgtrib ution 

"the Government should take the responsibility of preparat ^fortunately 

of text-books suited to the needs of the vernacular schools" • 

the medium of 

Mam's report was shelved. In Bengal instruction throug ^ lan guages* 

English was in vogue whereas in Bombay it was through the 

wi it ftbout 

In spite of this fact, Lord Auckland did not write favourawy 

+ +n literature a 

vernaculars in his minute. Naturally no encouragement w 
Indian languages was given. 

The Despatch of 1954- 8 

d alt with by the 

The question of the medium of instruction was also « ^ 

. x, ^ eC ame n®®“ 

famous despatch of 1854. The despatch first explains how 

.. "Owing to 

in the beginning to use English as a medium of instructs ^ 

, *th© 

want of translations or adaptations of European works n jjuowlodge 

languages of India and to the very imperfect shape in which M P 
is to be found in any works in the' learned languages o 

had been utJ 

despatch admits, however, that one evil result of the m ^ 

create a tendency to neglect the study of the vernacular languag^^ 
despatch directs that English and Indian languages should be cu 
together to spread proper education in India. 

never brought 

But unfortunately the directions of the despatch we 
into practice. 


Conclusion : 


Against this background we have to trace historically 
in the field of the preparation of text-books in vernacul 
of Bombay, All the currents and cross-currents of the P a ® 


the work <* on * 

in the Province 

in the beginning 




22 


of the 19th century had great impact on the problem of text-books in 
vernaculars. The Government's adamant attitude, the strong-hold of down¬ 
ward filtration theory, over* enthusiastic support to English language and 
Western knowledge by certain sectors of Indian Society, the market value of 
English, these and many other barriers stood in the way of the preparation 
of text-books in vernaculars. With all this, the Province of Bombay rightly 
claims the honour of bringing forth text-books in vernaculars of a fair 
qualitative value and usefulness. 

Elohinetone's Minute : 

The rule of the Peshwas came to an end in IBIS and the Presidency of 
Bombay was formed in the same year. The Peshwas used to Bpend about 
Rb. 5,00,000 a year in giving Dakahina to the learned Brahmins. It was then 
decided that this expenditure should be stopped and that a part of it should 
be spent for the encouragement of Brahraanic learning. In 1BI5, the members 
of the church of England who were resident in Bombay formed a Society, called 
the Bombay Education Society. Owing to the increase of number of school¬ 
going children, an independent Society was formed, called the Bombay Native 
Education Society in 1022 under the presidentship of Mount Stuart Blphinstone, 
In 1023, when B.N.&.S. applied for grant in aid, Elphlnstone wrote hie famous 
minute. This document is of considerable Importance as giving an insight 
into Elphinstone*s proposals for the organisation of a state system of 
education in Bombay. 

In this famous minute, Elphinstone suggested, Ho supply them (native 
schools) with school books? to provide for the preparation and publication 
of books of moral and physical science in native languages' 1 . 1 


f. Blphinstone 1 s Minute on Education, para 7 
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Even the 3ub-comndttee, appointed by the B.N.E.S, to examine the existing 
System of Education in Bombay made a definite proposal to prepare suitable 
books for use in Schools, in 1823. 

All these efforts gathered good wind for the activity of preparation 
of text-books in native languages. Though H.Elphinstone had liberal views 
concerning the policy of religious neutrality* he firmly stated his views 
regarding the contents of the books to be prepared. According to him mere 
stories from Mythology were of no avail. The books to him were the springs 
of genuine knowledge. Grammar, astronony, physics, chemistry, history, 
geography and mathematics were some of the subjects for the new books. The 
books should bring home the evil effects of early marriage, infanticide, 
extravagance of expenditure on unwanted things in marriage-ceremonies, and 
the last but not the least the tradition of ’Sati*, He writes, "If there 
be a wish to contribute to the abolition of the horrors of self-immolation 
and of infanticide and ultimately to the destruction of superstition In India, 
it is scarcely necessary now to prove that the only means of success lie in 
the diffusion of knowledge". 1 Elphinstone did not merely content himself with 
such ideas of basic value but helped to establish a printing press, to realise 
his dream. 

Early attempts i 

On 21-8-1822 the Bombay Native School book and School Society was 

established, supported by M,Elphinstone. Mr.V.S.Nalk was the first Secretary 

the 

and later on the well-known author Mr.S.K.Chhatre worked as^Secretary. 


1. G.D.Vol,, 63, 1824, page 6l» 
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George and Thomas Jervis brothers whole-heartedly worked with the new 
institution. The B.E.S. prepared the first books on subjects like geography 
and astronomy on the lines of the books published in Calcutta. Not only 
that but the Society held before it the Calcutta School Book Society as a 
model while preparing the curriculum and the suggestions for writers. Kr.S.K. 
Chhatre’s ' Bodha Katha 1 bears closest resemblance to 'Pleasing Tales' published 
from Calcutta. Major Candy also was of the opinion that Bengal should be 
followed in that respect. 

Prom 1825 to 1 S31 the Society distributed large amounts to the authors 
as encouragement. Mr.Wathan, a Government Officer in the field of education 
presented to the Government 'Niti Katha' & 'Niti Darpan' of Mr.Balaashtrl 
Jambhekar and Mr.Vishnushastri Bapat respectively, bearing himself all the cost 
of printing. Another Government servant Mr.James Parish encouraged the 
publication of suitable books on Social and ethical subjects. From the list 
published in the report, from G,D.Vol,530, 1840, 1 it can be easily ascertained 
that there were number of books written, adapted or translated by authors and 
the books were read in schools. One can see an extensive wave of enthusiasm 
in the field of preparation of text-books. But every thing was not smooth. 
There were hidden huge beds of rocks, which invain made the waters more 
turbulent, 

Early Reactions i 

After the gradual publication of books on various subjects translated 
in Marathi, various observations were made in periodicals, and individuals also 
expressed their reactions in a variety of ways. The reactions embraced the 


1. G.D.Vol, 530, 1840, page 230, 





contente of the books, their usefulness and propriety also. Some of the 
Critics discussed the content of the curriculum also, as the side issue of 

their main contentions. a mere bird’s eye-view of this writing affords 

of the people in general 

interesting glimpses of the attitude^owards literature and education of 
children. 

The natives of India believed that such newly prepared and printed 
books were nothing but the vehicles of the propaganda to spread Christianity. 
The ink used to print these books contains fat and hence ’a printed book 
should not even be touched by hand’. Such doubts were there and this fact 
could be corroborated from a periodical ’ Diedarshan ’ in the issue of 1810. 

The greatest grammarian of f-Sarathi, Late Mr .Dadoba Pandurang had made a 
reference to such beliefs in a periodical 'Prabhakar', published in 1812, 
on 18th September. To do away with such false notions, even printed copies 
of ’Panchopakhayan’ and 'Vidoor Niti’ were distributed among the people. 

No wonder if some of the foreigners expressed their adverse opinions 
regarding Marathi language itself. Mr.Vans Kenny wrote, "It must be 
observed that the Karatha is merely a spoken language and that it has never 
been cultivated and refined by authors in Prose or Poetry"! Even a great 
compiler like James Molesworth held the view that Marathi was a less regular 
and less definite language than English. 

But no powerful arguments are necessary to refute such observations. 
Even in those days a mere look into the vast treasures of Prose and Poetry in 
Marathi was enough to enlighten such critics. We cannot ignore the glowing 


I. Dictionary of the Maratha Language, (1621) 
Preface, page 4. 





tributes paid by Father Stephens and many other zealous workers of various 
roissionary Societies concerning the richness, the vastness, the nobility 
and the simplicity of artistic expression to be found in Marathi literature. 

But the fact remains that the native-treasure was neglected and all official 
and non-official efforts were directed to draw upon everything that was Ehgliah 
in print and spirit. Amidst this the appointment of a Major as a Marathi 
Translator in 1847 opened a new era in the preparation of text-books. His 
name will ever remain closely associated with Marathi, as the first protagonist 
of the principle that the mother-tongue should be the medium of Instruction. 

A special but brief Survey of this Major’s contribution is essential to 
understand the threads of the past. That was Major Candy. 

Contribution of Major Candy s 

Till 1840 there was no definite principle followed in appointing texts 
books in vernaculars in schools. It was Major Candy who for the first time 
expressed his discontent regarding the state of affairs. For nearly 30 long 
years Major Candy was the feder in this field. He observed the following 
procedure in the preparation of text-books, (t) Formation of definite 
principles to which the content of the language of the school books should 
conform. (2) Collection of variety of text-books in English and to select 
suitable passages for translation. (3) Appointment of Translators after 
examination. 

Under the strict supervision of Major Candy a beginning was made to 
prepare a regular series of text-books, namely ’Kraraik Vachan Mala’, in 
1854-55. Major Candy was of the opinion that instead of appointing variety 
books of various subjects, all this variety should be covered in one series 
of text-books. This would facilitate the teacher's work. Sq Major Candy 
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did the min work of selection and translation was made by persons like 
Krishnaehastri Chiplunkar, Narayanshastri Apte f Mahadeoshastri Puranik and 
others duly qualified for the Job, The great editor of the famous periodical 
•Balbodha', Mr.V.K.Oka gave a clear confession that owing to the inspiration 
and guidance of Major Candy he turned to write simple yet powerful Marathi. 
Mr.Erskine Perry who was then President of the Board of Education wrote about 
Major Candy as, "Vernacular Education in this side of India, does not possess 
a warmer friend than Major Candy, and there is no one abler to carry out every 
feasible suggestion for improvement. I believe Major Candy ie one of the 
best Mahratta Scholars in this presidency; he writes it with great purity 
and all his energies are devoted to the task of diffusing the useful information 
of Europe through the tongue which he has studied so diligently"; 1 nothing 
more is necessary to appreciate Major Candy's useful contribution. lie was 
the first to introduce marks of punctuation in Marathi. He insisted on the 
use of Chaste Marathi while translating the foreign content. But inspite of 
all this, certain defects crept in the series. Later on these defects were 
pointed out and attempts were made to improve upon the texts. Yet the first 
prepared series went through nearly 16 editions. The student of the history 
of preparation of text-books in Marathi cannot help taking his hat off to 
Major Candy for hie pioneering work. 

The March of Time : 

By the year 1861, 6 books were ready for use. In 18&7» the B.P.I. 

Sir Alexander prant expressed his desire to revise the texts. He wanted to 
replace old lesson-units. Naturally in 1863, the texts appeared in revised 


1* Report of the Board of Education,(1847-48) p.178. 

Bombay, 
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form. In 1873 the Government of India appointed a Committee to examine the 
existing series of text-books. Again in 1903 the Government appointed another 

Committee to do the same work. The following extract throws a good deal 

of light on the nature of the content of the text-books. The extract runs as 
follows. "They were the direct successors, if not the immediate descendants, 
of the scanty set of books on which the earliest frame-work of vernacular 
education was raised. Their compilation marked the triumph of the vernacular 
ideal in primary instruction over that of the ’Anglicists* of whom the extremer 
section at least had cherished the hope of making English the universal 
language throughout India." 1 

It was also pointed out that every lesson became an educational scripture 
owing to Major Candy's insistence on Including passages of ethical values 
alone. As the teachers were not concerned directly with the work, the books 
became too difficult for children to follow. Naturally mere recitation was 
over stressed in the actual teaching. Naturally the series became prosaic 
and uninteresting. The great scholar like Dr.Bhandarkar wrote, "Man's 
morality depends upon the habits that he acquires, and his habits cannot be 
formed simply by reading moral lessons out of a text-book". This was an 
indirect criticism on Major Candy’s over-emphasis on didacticism. Let us 
now turn to the text-books proper and look into their contents, language and 
the influence of foreign elements. 

The Text-books sneak : • 

We have noted down that the air of didacticism was pumped in every letter 
that was included in the actual texts. Not only that but the casual onlooker 


! • Vernacular Reading Books in the Bombay Presidency, (1906) p,23. 





29 


would observe the artificial mode of expression thrust upon the vernacular 
harathi, to the process of tranelatton. ^ 31^ m* SHTT. 

Hrlt i M §1-4, ^*1* * Such apostrophies and sentencea like, 

trf ®rr agrra w ' wriff ^tsnr arrf, or 

&r *nr ^rtrrtnr^T nrt tost reveal **** i„fi uenoe . Difficult 

topics such as ^nr» wqrr, tott 

etc. clearly show that the chosen units -were bound to go over the heads of 
young scholars* 

There were poetical selections in the texts, but they ware also of a 
mixed character. Extracts from the great - Saint - poete like Tukaram, 
Dnyaneehwar and others were chosen. But the lines adored the other world and 
condemned everything that was earthly. Extracts from Koropant, Vaman, 
Raghunath and others were beyond the power of understanding of the children, 
And there were poems written by persons like Miss Mary Shore, and others 
adoring Queen Victoria and the Country England. One can imagine the effect 
of ouch artificial composition. Every where there was a 'Scheme 1 and 
'mechanism' which took away the feeble life out of the printed pages. For 
nearly three generations auch vernacular text-books ruled supreme, so it 
would be too optimistic to expect any educational significance out of such 
text-booke. From ©very quarter the demand for a change was voiced. The 
Hews-papers like 'Induprakash '\ 'Shalapatrak* and others published critical, 
articles dealing with this problem. 


1 SIT ’tfTFfftr ffetspTT^ % Clt c^TeJW 

MTffciS 3# wet 33 ?rrt^raEnr S r tfH l sprf^nrr^ft^r 

■feaHT <§dwr tjtttw arrfty ctfrarr 3r t Tr3,sts £rtft ht m qnVrff 

3 $ fcra -ffcifws aswr w ro art* 

& vrrvsfte f^cwrl eit sm^r sitr^r Hnrrar M srrtg 

c&rnrt* w aivfr ^rr^t anrf — - sfi" g=(t =nrar *rnfW ^ 
§r=r ftor f^s&r csfnflr cfeNf f^ gg fr® ? 3w h® ^rcr f$rw 
argjsi =rr^f w ? ” 
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tlpto 1904 < 

Major Candy's Selections of Prose and Poetry passages were used as text¬ 
books not only In high school standards but even in college classes. This very 
thing shows how the problem of gradation was totally neglected by the text-book 
prescribing authorities. Major Candy was reluctant even, to change the language 
he had used in his text-books. The compilers of text-books should always note 
the principle that a living language is never static. It undergoes changes 

brought about in a living of the people who speak it. Words which are not 

required by the people, due to changed circumstances tend to be obsolate. 

While new words are coined to express the new needs of the people under changed 
circumstances. This principle was forgotten in India by the Department of 
Education in Bombay Province and text-books prepared by Major Candy were 
prescribed without any alternations for over two generations. Mr.Kunte has 
criticised the books prepared by Major Candy, He writes in the report 
"I believe, the principle on which such books are to be prepared, is not 
correctly seen. The readers should be able to see and verify what they read, 
so that they my not get into the habit of reading and merely remembering, I 
have carefully looked Into the book from this point and I find I have not been 
satisfied. What is taught is not seen in towns and large villages in Maharashtra." 

Navneet - an anthology of old poetical pieces by Parshurampant Godbole 
was prescribed as a Poetry Text for High School classes. There were no 
illustrations, no introductions, no exercises or no explanatory notes given in its 
former edition* 


I. D.p,i,Report Volume 29 of the year IS87, 
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After 190L t 

A text-book Revision Committee was formed as a result of the agitation 
and the Government declared its policy of approving any books for being used 
as Text-books In Schools if they were considered fit for that purpose by the 
above sanctioning Committee. Very few editors and publishers came forth to 
venture, and Late Kr.Vinayak Kenddeo Oak prepared his series and submitted to 
the text-book Committee. His series of seven books was approved and vised by some 
schools as texts. The features of his series were the simple language and 
didacticism, Mr .Oak's attempt in preparing the text-book was a pioneer one. 

This first attempt encouraged some enlightened teachers to come forth to 

to 

undertake the preparation of Marathi Text-books. The year 1919 had^dawn to create 
some hope for better days. In a few yews later. Late Mr,Krishnaji Govind 
Kinare’e Vaohan Path Mala (Parts X, II) were sanctioned for higher classes* 
Mr.Kinare was alive to current literature published in Marathi at ih his times. 
This is revealed from the extracts taken from the writings of Hari Warayan Apte, 
G.G.Agarkar, M.S.Gole, B.G.Tilak, S.M.Paranjpe, M.C.Kelkar, Keshavsut, Rev.Tilak 
f and other poets. This was certainly a good attempt though the editor had not > 
paid attention to introducing suitable introductions at the beginning of the 
unit or supplying exercises at the end of the unit. We must aleo mention the 
name of the poetical anthology 'Rastaranglni' by Mr.Pendse. This book was a 
collection of ancient and modem poetical pieces for high school classes, 

Indians at the helm i 

The constitution introduced by the Government of India Act, 1919/is 
known as 'Dyarchy 1 « Under this constitution the Indians first obtained the 
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control of the Education Department. But the hope regarding the improvement 
of the text-books remained a dream. There were some changes introduced, 
no doubt, but the texts did not assume their proper role in the whole set-up* 

The All India political agitation under the dynamic leadership of 
Gandhiji stirred the whole country. The realm of text-books was not an 
exception to this country-wide feeling of change. In 1937 when the popular 
Ministries were formed by the Congress Organization, the then Chief Minister 
of the Bombay Province, Hon.B.G.Kher expressed his views regarding the problem. 
Mrs.Leelavati Munshi introduced a bill to bring complete uniformity in the 
field of text-books. The news papers, publishers and writers violently 
criticised the Governmental more with a view to protect the efforts made by 
private agencies in publishing text-books. And the reaction was Justifiable 
to some extent. 


Since 1924 we find new series of Marathi text-books being edited by 

«r 


persons like Prof.Laxamanshastri Lele, Mr.G.K.Kinare, Mr.V.D.Ghate, Principal 


P.K.Atre, Prof.S.B.Ranade and many others and publishers like Chitrashala 

Press, Karnatic Printing Press, Navin Kltab Khana and others were enterprising 

in this field, of primary and secondary Marathi text-books, later on Dr.V.B. 

Pathak ( °il ) t Mr.V.S.Khandekar and G.L.Thokal ( ), Prof* 

R.K.Lagu ('Ml 1V<^* Prof .Jog and Patankar ) Dr.G.S.Khair, 

Chapekar and Phatak ( ViHT^T ) these and many others tried to bring 

% 

out their own series with^new outlook and ideas of text-book preparation. 
These new series marked a distinct departure from the old ones. For the 
first time literary outlook with beautiful illustrations, coupled with fine 
printing was noticed prominently in these nsw series. Even national 
aspirations were faintly reflected through the pages of these texts, Modern 
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writers, poets, essayists, dramatists had the honour to have their literature 
Included in the text-books* The over-dose of didacticism was toned down and 
the original simplicity of styj§e and expression became the feature of 
attraction. Clear signs of improvement could be seen in this period. 

In 1938 the appointment of a Committee by the Government of Bombay, 
under the chairmanship of Mr.D.C.Pawate, to examine the existing text-books 
and to find out solutions to many allied issues, marked a distinct phase in 
the history of the preparation of text-books. The Committee published its 
report in 1941. The framers of the said report have tried their level beat 
to answer many questions. No one would accept all the recommendations made 
in the report. Yet its historical importance cannot be underestimated on 
any account. We have made a special reference to this report and discussed 

the important issues raised, in the course of our discussion. 

After Freedom ; 

The mother-tongue is coming into her own at all stages of education. 
Evan though we find a language-muddle at the Secondary stage of education, 
there are few people who need to be convinced of the importance of the 
mother-tongue in the education of a child. The Government of Bombay have 
prepared a series of Marathi text-books for the Primary schools of the 
province. 

But even the Government of Bombay changed their policy every now and 
thert. Once the Government decided to prescribe a single series for the 
whole of the province. But this policy of creating uniformity was criticised 
by the publishers. Then the Government of Bombay declared that they would 
select a few series from among those submitted for sanction* At present 
the Government have asked the publishers even to change the else of the text- 
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books. All the text-books would be printed in the demi-size on American 
pattern. In general the standard of the present text-books of Marathi is 
no doubt higher than what it was in the past. The preparation of text¬ 
books is becoming slowly but surely a science. So we must evolve objective 

criteria to judge the best text-book. We must dispassionately analyse the 
existing series of text-books and try to form the basic principles over which 
the whole body with its soul of a text-book must be allowed to stand. In 
Western countries constant experiments are being made to prepare suitable 
text-books to suit the children of various age-groups. Side issues such 
as the agency of prescription, uniformity versus diversity, the psychological 
and educational aspects involved in the process and the get-up, these and 
many others will be discussed in the following gains pages of this dissertation. 
The problem is of vital importance said needs attention of everyone interested 
in the education of children of this country. Yet before closing down we 
cannot ignore the wise words t "It's easy to analyse history but not so to 


create one" 





Chapter IV 

PSYCHOLOGY AMD TEXT-BOOKS 

It is essential to analyse the text-books available in the market, 
with a view to seeing whether they are written, on any scientific basis and 
whether the particular basis is suitable to the intellectual age and mental 
growth of the student. 

Before going to the scrutiny of any particular book, it is necessary 
for us to put forth certain educational and psychological facts as a basis 
of the discussion. It is an established fact that over ninety percent of 
the students in the High School stage, that is to say categorically In the 
VIII, IX, X, XI standards, are from the adolescent stage of development. 

That Is their chronological age ie 13+ to 16+ 

Hero-worship ; 

What are the psychological needs of the students of this age group 
and how are those to be met is the first question. On this question alone, 
the choice of the subject matter in all prose and poetry passages ie to be 
judged. The first thing that is noticed is the tendency of hero-worshipping. 
Students always respect those who have some astonishing qualities. They 
admire these personalities, and later on they admire the quality and try to 
Imbibe it. Hene© the editors of Text-books should make it a point to place 
before the students the character sketches of the personalities who are 
heroes at all points. Such personalities should be selected by the editor 
from the national history first and later on from the history of the world# 


There should be a definite plan before the editor of the specific qualities 
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to be placed, before the children according to their psychological need® during 
this age-group. Mahatma Gandhi, M.G.Ranade, Lokmanya Tilak, Agarkar, 
Javaharlal Nehru are the makers of modern India. The editors of Nava Bharat 
Vachanmala have incorporated articles on the character-sketches of the above 
personalities. But this should not be restricted to one's own nation. 
Personalities like Abraham Lincon, Jejus Christ, Prophet Mohamad, George 
Washington, Napoleon, Secretes, Martin Luthar, Nelson, Florence Nightingale > and 
Helen Keller be placed before the students at this stage. This can be done 
in two ways - By giving their character-sketches or by painting the great 
significant, incidents in their lives. The trails of self-made persons will 
guide the ambitious spirit amongst the students; while the impressions of 
higher moral value will be permanently fixed on their minds. Sacrifice, 
truthfulness, Nonviolence, patriotism. Humanity, courage are certainly the 
values of life. 

Even the poems should be selected to serve these purposes. The 
narrative poems like ^“Tl^lOby Vinayak STSI by Kusumagraj - 

may be illustrated in this context. The teacher’s work is twofold. He is to 
enable them to appreciate the literary beauty and also the valuable meaning 
underlying these passages. 

Dreaminess t 

Another psychological trait of students in this age-group is of 
dreaminess* In adolesence, students can bring before them - the mental 
pictures of wish-fulfilments. Some times this culminates into day-dreaming 
which is very harmful to the all-sided development of the pupils. If the 
students' minds (the emotions) are too much led to unreality, then a certain 
kind of passiveness creeps in their attitude. This passiveness leads to 
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inactivity in life and is certainly a hindrance to their progress. But 
if this trait is properly used by giving the pupils right direction, then they 
can dream of socially useful activities. The editor should select such 
passages which would make the pupils think in a pragmatic way. This does not 
mean that they are in the make-belief stage to read the fables of ABsop, of 
stories like Ginderella : They are likely to brood over the unreal things - 
this danger should be avoided. 

Imagination & Spirit of adventure s 

Along with this dreaminess, we will have to take note of the imaginative 
trait. Students have, like poets, a desire to play with the flights of imagl- 
-nation. They can imagine of the vast sandy deserts and the caravans travelling 
in search of an oasis, when they read the travel descriptions. They can 
imagine (visualise) the highest peaks of the Himalayas and the daazling efforts 
of Morton, Hillary, and of Tensing when they read the account of Himalayan 
expeditions'. Hence it is a good plan to introduce such travel and 
adventurous descriptions in texts. The editors of 'Sahitya-Sampada* and 
'Nav-Bharat Vachanmala’ have incorporated extracts from the accounts of 
Himalayan expeditions and expeditions of North poleJ These passages serve a 
double purpose* They can give a flow to the student^power of imagination, 
and they awake their spirit of adventure. Students, in this stage, like to 
venture by themselves - but that does not materialise* So they like to read 
the reports of adventures. This gives them a thrill of romantic love for 
adventures. The editors of many modem marathi series have selected extracts 
from Phadtare’s and Bhanu Shirdhankar 1 s stories of hunting and other 
adventures. The love for adventures is a romantic lust, seen in youth. 
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It is an outcome of courage - Courage physical as well as mental. The mental 
and physical pangs of Columbus or Vasoo-da-Gama certainly shape the mental 
powers of the students in the right direction. 

Complexes : 

The adolescent stage is a period of forming strong complexes - and 

especially the superiority and the Inferiority complexes. The students try 

to be leaders of their group, while they try to be submissive before the 

'power* superior to them. The editors should place before them such units - 

CL, 

passages wherein the proper type of self-assertion or self-negation is impressed 

on the pupils, Self-assertion ending into 'ego' is socially unwholesome. 

The mythological stories of Duryodhan, Kama, Kavan are the suitable 

illustrations seen in the poetry of Moropant and other narrative poets : 
co 

Self-negation to a certain limitation of tolerance, modesty and obedience is 
worth praising in our social life of various adjustments. But this too be 
not stretched to mental-slavery or absolute passiveness, A proper blending 
of these two characteristic traits is essential. Self-respect and self- 
confidence, modesty and obedience are certainly the virtues to be imbibed in 
the students. 

S elf-Exhibition i 

Self-exhibition is another trait in this stage. The pupil tries to 
draw attention of others to himself. The boy tries to take part in sports, 
elocution competitions, dramatic performances with a view to displaying 
himself j while the girl tries to give a show appearance of her so called 
beauty or latent capacities for musie or other fine arts. The students must 
be 'bold' no doubt, and ample opportunities must be provided to them. The 
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Text-book compilers should include 'dramatic scenes', or passages worth 
recitation in their selections. The dramatic soliloqy of Shukracharya 
from 'Vidyaharan', the dialogue from 'T^tayache Band*, a scene from 
•Sharada' or 'Bhaubandaki' are some of the fine pieces in the fnarathi 
Text-books compiled so far. The selection of dramatic monologues of 
'Divakar' and dramatic poems in many marathi Text-books is also worth 
mentioning. 

The passages also should serve as an impetus for the students*written 
expression. The students like to express their experiences orally as well 
as in writing. Hence units of travel-descriptions, reports of ceremonies, 
letters of personal and social character be placed before them. 

Imitation : 

Imitation of whatever good and attractive, is another trait In this 
stage. Students like to imitate the styles of their pet authors in high 
school stage. Imitation is a means of education, but it should not be 
blind imitation. Fine use of idioms, proverbs, choicest expressions in the 
prose passages are certainly worth studying by the pupils. Hence the 
editors should see that the jJhaste style is placed before the students for 
Imitation. The style of N.C.Kelkar or N.S.Phadke is worth imitating fcy the 
pupils. Imitation is the first stage of acquiring mastery over the language. 

Sex-urge ; 

The last, but not the least important special characteristic is the 
sex-attraction. Boys and girls get a sense of maturity in this stage. The 
sex Instinct begins to work. There Is nothing wrong if passages dealing 
with pure love, sacrifice for each-iather, responsibilities of domestic life 
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are placed before them. They observe the life and love of their own parents 
ae well as of their neighbours. But the relations depicted in the selected 
passages must be of a noble character. There should be no ’lust* — or even 
the suggestion of sex-lust in the passages. A passage from ^ <irrTl » 

M'ficfal ) can be illustrated in this context. There is nothing morbid 

or unwholesome about it. On the contrary, it depicts a picture of sincere 
love, far from lust, undergoing heavy sacrifices for each-other's happiness* 
The best example in this respect would be of Tennyson's poem 1 Ehoach-Arden'. 


These are some of the important characteristics of the adolescent mind. 
Text-book compilers should pay more attention in selecting suitable themes and 
passages for placing them before the young minds. tJ.Ghosh, a research-worker 

in education has written a thesis 'An inquiry to determine the reading interest 
of children at Dacca', which states that students between 11 and 14 (or 14+ ) 
like to read Tales of Heroism, while students between 14 and 16 like to read 
Biographies. This finding is correlated to the psychological needs of students 
in this age-group, Bompas Smith, has also insisted on 'the psychological 

•I 

study of topics in Texts'. 




\ 


1, Bompas Smith j 'Growing Minds' pages 30, 40-45. 
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Chapter V 

THE,TEXT-BOOK IN THE HAKIMS 

Editing * not an easy lob \ 

It ia a general misunderstanding that the job of the editor of a text** 
book in language is easy, as he is not required to do any creative writing, 
but he is simply to select some passages here and there, write a few explana¬ 
tory notes at the end of each unit and put all this Into a book-form. But 
this is not quite true in the proper sense of the word Editing'. The 
editor has to be quite clear to himself about the matter and method of 
presentation. The editor has to be one with the spirit of the creative 
writer and then only he is able to present the matter of the creative artist 
to the pupils in a suitable way. The editor must not do any injustice to the 
original writing by omitting the material at random or by changing the very 
style of the writer. He has to be careful about making alterations and 
omissions in the original passage without changing the tone of the writing. 

The editor is a liason officer between the author and the pupile. For this, 
he has to pay a special attention to some important items like selection of 
the units and their gradation, suitable guidance in the form of introductory 
remarks, illustrations, exercises and many such other details. It is intended 
to discuss some of these items in this chapter. 
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Selections vs. Complete works s 

Whether selections from the works of different authors or the complete 
should be prescribed as a text 

work of any one writer^is the problem which always arises for consideration* 

If the complete work of one author is to be prescribed for study in the 
High School stage, some new problems creep in. For example, can we 
prescribe the essays of Chiplonkar - 'Nibandhamala' or the essays of N.C, 

Kelkar 'Gadya-Guchha* or the essays of S.M.Paranjpe or of M.S.Gole or 
Agarkar ? It is very difficult to say ’Yes’. The subject-matter of the 
essays is not necessarily suitable to the age of the pupils* Moreover, 
only the study of essays will create a sense of distaste for literature in 
the pupils. The study of a novel or drama, though interesting would not 
give variety. Hence the complete work of any one author in any form of 
literature is not suitable for prescribing as a text-book, On the contrary* 

Jf passages of various writers and representing different 'forms' are 
prescribed for study, the students will be happy to learn them. They will 
be interested in different subjects and variety of approaches. Moreover, 
they will be introduced to the different forms of literature - for example, 
the students will be interested to read paesages from novels, biographies, 
travel-descriptions, dramas, and the ^like. Even the study of different 
styles placed before them ie bound to be interesting. Hence from the point 
of view of variety and interest, one will certainly be in favour of prescribing 
selections instead of complete work of any writer at the Secondary stage. 




43 


What are the Criteri a to select a. unit fnr the Text-book ? 

During the last century marathi prose is immensely enriched by various 
forms of literature, and there is no dearth of prose passages or poems for 
selection. But any prose writing - or a poem cannot be termed as a suitable 
unit for the students' text-book. The crux of editing a text-book lies in 
the proper selection of a suitable unit. The whole poem or an essay may be 
too lengthy to be incorporated in the text. Hence the editors are required 
to adjust the particular article to suit the standard of the students. 

In editing or selecting a prose passage or a poem, the editors have to 
bear in mind some points 

(1) The cultural traditions of the society, wherein the students study must 

be properly represented. The culture of the Aryane, the noble sentiments, the 

t h© 

spirit of sacrifice, the respect for.elders and the learned, tolerance, the 

\ 

olvic sense - are some of the traite of our culture. The passages to be 
selected should be in tune with these i This is especially essential at the 
high school stage. Hence passages from the writings of Tagore, Lokamanya 
Tilak, Vinoba Bhave, Sane Guruji, can be selected on this account. 

(2) The national traditions must also be represented in the selected passages. 
The passages narrating how we fought for our lost freedom, the passages 
envisaging the re-construction of free democratic India, be selected for this. 

Extracts from Historical novels and dramas like W 

^ (^w.arrqt) f % mptft *nr&tfCfeii*iT 

(f.gf Wfaw* ), (*rrtf%it«ifcw) f rra^rm (Tr^'TOft) and 

pjems like IftW). (^TTO), 

h^m r (htswj, mwmr gemfr (fcwga) 

should be plaeed before them. 
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(3) The literary aspect i Text-books are the gate-ways to our vast literature* 
The passages selected in high school texts should have intrinsic literary 
merit. They should represent the master-pieces of great writers who have 
elegant but simple and chaste style. There should be variety in content and 
presentation. Different forms of literature - Drama, Novel, Btory, Biography, 
Travel, Letter and Poems of nature, heroism, etc* be used in preparing the 
text. 

(A) Along with this, one must remember the psychological bearing of each 
passage on the child mind. A special mention of this point is made in 
Chapter IV. 

(5) Borne other points regarding the unit may be considered at this stage. 

How much should be the length of the unit is a debatable point. Ideally 
a unit should be such as could be conveniently studied in one period - at 
least the general study of the unit should be finished within one period. 

And as such, the unit should not be too lengthy. Of course mere length - 

the number of prose pages or number of lines - is a minor point. If 
unfamiliar words and ideas are used, then the unit of one or two pages will 
be too lengthy or more difficult, than the five or six pages of a story or 
of an extract from a novel. Hence the point of simple or difficult matter and 
presentation should also be considered along with the number of pages. 

The editing of the unit is really an intelligent Job, Which part of the 
passage should be dropped, which words or construction need modifications or 
change, which is the proper end of the unit - are some of the naughty points 
for an editor. Is the text to be edited for the teacher ? No. It is to 
be edited for the children of a definite age-group. Hence the editor should 
take into consideration the chronological age, the mental age, the previous 
knowledge, the aptitudes and the psychological needs of the students for whom 
the work is being done. The editor should see that nothing vulgar, morbid 
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and. unwholesome creeps in by way of words, ideas pictures or even by suggestion. 
The editor should also take into consideration the pupils' vocabulary. It 
is certainly a miserable state to see that *3anskritiaed words' are used in 
passages or poems prescribed for lower classes. Unless the students study 
the bearing of language, the common etymology, word—compounds, and are 
introduced to Sanskrit, the Kekas of Moropant would not be a good choice. 

The editors' views about the matter, method of presentation and length 
of the unit should be quite clear. 

The minimum essentials > 

However, there are some passages or poems which w© think worthy to be 
embodied in selectione. For example the Abhangas of Namdeo and Tukaram, 
the Shlokas of Vaman Pandit, the Anyoktles can be mentioned in this connection. 

The Government of Bombay is of the view that the text-book in literature 
for the high school etandarde (VIII to XI) should contain the following types 
of leaeons. 

(l) Autobiographies and Biographies. (2) Speeches and writings of 
omjjttnent personalities, (3) Selection from novels, dramas and dialogues 
(/+) Descriptions of travels and adventures (5) Short stories and essays ($) 
cultural achievements of the great people of India.(7) stories of inventions 
and discoveries (8) Noble deeds of service to humanity (9) Love and pursuit of 
knowledge and the like* 1 

Unfortunately we find that there are enough Illustrations to show 
the negligence of the editors in Selecting a unit for the text-books. 


l. Syllabus for Secondary Schools - Circular - Std® .VIII to XI ; 
1954 - D.p.l,, Bombay State, 
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ror example the essay written on 'bandesh* by Prof«V,M,Joshi has been taken 
by the Wav Bharat Vachan Mala in their book for X standard - But how funny 
it is to see that the same thought-provoking essay is selected by Kangal 
Vachan Mala in the book for Std.VIX ? How can the pupils of ten or eleven 


years be able to comprehend the thought contained^ ? It is equally 
ridiculous to find the extract - ' Aohatya 

Javadekar, in the S, deselections for 1951-54* The political discussions 
in this extract are beyond the powers of an average teacher; then what to 
say about the student of 16 years ? ^ 3 c(c3- 

aiTff#*TT tfrw ^ ) 

certainly beyond the ability of the 


students. The ambitious selections of the learned editors have really 
discouraged the love for more reading* Even in poetry, a sort of mania is 
seen in giving the extracts of Dnyaneshwar, Moropant and others which are 
difficult in thought and language, Some such poetical pieces may be 
inserted in X or XI std, selections, - as an introduction of old poetry; but 
should not be given in VIII or IX the standards. But poems baaed on 
metaphysics or are selected at random for young boys, • 

i'Tf'MT? %t<W i IT) * and such other 

philosophical lines have created a disgust for poetry in the pupils, - Hence 
a suitable, simple but chaste selection is a task for a really experienced 
teacher, of good literary taste and knowledge of educational psychology. 
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The Introduction of the UrM+. • 


In old text-books, there was no 'introduction' to the unit selected 
for study. But during the last twenty five years we see that the editors 
write a few introductory remarks to the prose passage or the poem. What is 
the need of this introduction to the unit ? Can we not directly read the 
unit ? Such questions are often asked. The introduction to the unit in 
high school text serves two purposes. This is to introduce the writer to the 
readers, or/and to introduce the subject-matter to the readers. Is it 
necessary to introduce the poet or a prose-writer to the students ? Some 
teachers think that it is not necessary. The students are to read the 
'matter' only, and if curiosity is aroused, let the students independently 
try to know about the writer. Introduction of the writer or poet consists of 
his short biography, an account of his writings and the special features of 
his style. But this should be left to the etudents of the University. But 
there is another side to this problem. Though the subject-matter is to be 
studied in the selected unit, it is desirable that the high school students 
should have the minimum information of the master-artists in marathi literature. 
And as such, a short introduction of the writer, even with his photograph or 
line-sketch is necessary. The editors of Uav Bharat Vachan Mala and Sahitya 
Sampada have done this with great precision; while the editor of Sahitya— 
Sadhana has done this in an elaborate way, which seems to be rather unnecessary. 


The second purpose of the introduction la to bring the reader close to 
the subject-matter. A desire to read the unit is to be created by a few 
introductory remarks, and by some objectives if possible. But the spirit of 
this introduction is often forgotten. Many editors try to give the gist of 
the unit in their introductions. This makes children lose the very interest 

in the 'unit'. this practice is against sound educational theory. the 

VilcQ»s 

editors of Vangfnaya 3S vmsH and Sahitya-Sadhana have written introductions 


i 


of this type. 
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Illustrations in Text-hnrtka j 

Pictures add to the decoration and outward beauty of the book, and as 
such they are necessary. The aesthetic sense of the students is to be 
developed in education, and for that literature and painting can be useful 
means * but we must consider the use and abuse of incorporating pictures in 
text-books. Use of pictures to help the understanding of the subject-matter 
has an educational significance. But this device is of more use in the lower 
standards. Ho one will object to the pictures in primary or lower secondary 

text-booksJ and as such one must give proper credit to the editors and 
publishers of I-kingal Vachan hala (Books for Stds.V,VI,VlI), But how far 
advisible is it to use them in High School texts ? Can the students use their 
power of imagination at the age of 14 ? lea. Hence, the use of pictures 
for helping understanding of the subject-matter be minimised. The pictures 
in the High School texts should be few. One or two coloured plates with 
appreciations may be incorporated. The editors of Nav Bharat Vachan Mala have 
made an attempt in this direction. The best photographs by Mr.K.M.Moos, the 
best coloured pictures by Mr.Dalai, the prints of ancient sculpture of Ellora 
or ajanta are some illustrations in support of this point* 

But why should there be pictures to support the descriptions in the 
prose passages or poems ? What is the need of the picture of 'Totaya and 
Haibatl' in Wav Bharat Vachan Mala, Part IX ? Or ofin Kan gal Vachan ? or of 
persons in the unit^ 1 ^ 1 ^ ^ in Sahitya-Sadhana for Std.VIII. The 
editors of Kan gal Vachan Mala and Sahltya Sadhana have left no unit without a 
picture 1 These pictures serve no educational purpose, but on the contrary 

they are a hindrance to the mental powers of the pupils. These pictures are 
harmful to the passages incorporated* Moreover, most of these pictures have 
very little aesthtic value. The editors of Sahitya-Sampada have not used 
♦pictures' at all. This is also an extreme view. There should be meaningful 
and appropriate few pictures to serve the double purpose as stated above. 




Explanation of fords, etc , : 


in® meaning of words are often asked at the end of the unit, This 
i® necessary to see how far the students have understood the new words, But 
^ iere ars differences regarding the problem of giving meanings of new words at 
the end of the unit, (a) Some editors do not give the meaning at the end of 
the unit, on the ground that it is for the students to find out the meaning of 
words fron the dictionary. It gives scope to work independently and it 
develops the power of being self-reliant. This seems educationally sound, 
but still in practice we find that many studentB have no dietionary at home, 
hence the editors should supply meanings of the new or difficult words and of 
idioms, (b) Now should that meaning be at the end of the unit or at the end 
of the book ? borne editors give meaning at the end of the whole book, In 
other words, these editors prepare a small dictionary of limited words, This 
practice certainly refutes the objection raised in the first part, (c) Some 

i 

editors give meaning of words at the end of each unit* This method attracts 
the child-mind indeed, but it has also some defects* The min drawback is of 
spoon-feeding. It does not help the children or even the teacher to do 
independent work and to become self-reliant. It is advisable that though there 
are these three methods, the editors should prefer the second method of giving 
a gloaaoy alphabetically arranged at the end of the book. 
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Exercises & Assignments a 

It is a very sound educational practice to set exercises for students, 
at the end of each unit in the text-book. This practice is useful in many 
ways. It helps comprehension of the subject-matter, it awakens th^e thinking 
powers, and it encourages the students to study more at home and that too 
independently. There can be many types of exercises. Let us consider some 
of these. 

(a) Questions ; The first type of exercises is to ask broad, as well as 
detailed questions on the unit (Prose or poetry passage). These questions 
should be pointed and they should direct the pupils to comprehend the subject 
matter. It is needless to illustrate here, this point from any particular 
text, as each text-book editor has asked such questions. The small but 
detailed questions can be asked in the class-room while studying the unit, 
while the broad questions can be discussed and answered by the pupils in 
their note-books at home. The good questions test the assimilation of the 
students. The questions are useful even to the new teachers, to develop 
their teaching-art and to give assignments. 

Questions can be classified in two ways. Some questions are asked to 
help the power of comprehension. These questions are called informative 
questions. But there are other questions which have a longer range and they 
motivate the power of thinking. The students do not find answers to these 
questions directly in the textual matter. They have to think independently. 
For illustration we can point out to the lesson 1 ^ 0I * * 

from the Nav Bharat Vachan Mala meant for X standard. The first few questions 
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are based on information while the 
reasoning faculty of the children, 
specimens . 1 


I Lib- wtduc-ticn 

j . ,,n )^ 7 ;t. Ji un 

Acc. Ko / ~ s <.? l \ 



A few questions are given below as 


(b) g rammar s Questions can be asked on the grammar arising out of text. 

Many educationists think that grammar should not be taught separately, but 
it should be taken informally as arising out of text. The formal grammar 
should be left to itself for a suitable time. The editors, thus can help 
the students to study grammar. To give plurals of, to give opposites of, 
to give diminutives of, etc. are some of the useful exercises on grammar. 

This helps the word-study and etymology in the most informal way. Even 
analyaie and synthesis can be studied from the sentences used in the text¬ 
book. The study of voices is possible ty suitable exercises. Sentence 
construction (simple, compound, complex). Syntax, etc., all these exercises 
can be asked. The editors of 'Sahitya ^arapada' have set a good standard 
in this respect. 

(c) Idioms etc. * The study of idioms should necessarily be a part of the 
exercises. Idioms and proverbs enrich the vocabulary. The exact meaning 
of these idioms and their appropriate use in one's language helps to inorease 
the student's linguistic ability. 

(d) fehipplfaentarv Reading t There should be assignments for supplementary reading. 
We shall discuss this type of exercise in details a little further. 


iJ'twnt Tlra msrr wr *p#p mf s? *rf^cfr ?rnrr" ? 'Vrreffo ft 

* ifljff f=nfp»r ursf ef ef f ^roarr^r £rwr srrf ?” 

f^TOctr #piw wr* fefV ? Wsrafir str nrx® 

£p i efr 3nH T arr? f” 
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(•) Qflmppeltiqn : There should be assignments - composition exercises - for 
writing. The students should be asked to write a letter, or a report, to 
frame a story or to write an essay on a topic which has a bearing on the 
subject of the unit* 

Supplementary Reading ; 

When the unit taught in the class becomes Interesting, it is natural 
(and hence psychological) that the students would like to read more passages 
of that type or of that author* Hence it is the duty of the editors (and 
teachers) to suggest additional extracts or books for reading at home or in 
the library. Most of the editors have adopted this procedure. But it is 
very much important to see what is recommended by these editors. Whether 
that additional reading is suitable to the age-group (Chronological, mental,etc.) 
of the pupils or not, whether the book recommended is easily available to them 
or not, and whether the book recommended is a natural outcome of the unit or 
not. Unfortunately ver few editors have thought over this problem. Let 

■f 

us quote some funny illustrations which occur in aome^our high school texts - 
The editor of ' Vangamay-Vikas * recommends the pupils to read chapters from 
Geeta-Rahaeya by Lokamanya Tllak. The editors of Uruna-Vaohana' recommend 
the pupils of Std.X to read ' hi <ci i ^ ^charya Javadekar, The 

editor of •Sahitya-Badhana* recommends to the students of XX standard to read 
i SPTW sbflrSR In it necessary now 

to comment on this over-ambitious plan of the editors ? This shows that the 
editors have no knowledge of the capacities of the child—mind* 

The second glaring defect that is seen is of not giving correct sources 
or the information that is necessary for finding out the recommended extracts. 
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The editors of Nav Bharat Vachan Mala 1 , have made proper suggestions of 
extracts for supplementary reading, but they should have given the names of 
books from which those extracts could be read. For example - after the poem 
« fflicft” i 0 f Kusumagraja the editors have rightly given some parallel poems to be 
read at home. But from which books are the students to pick up the poems 
*]55T t rr^ orHr=mr (srfqs) ? This seems to be incomplete 

assignment. Or in book 11 for $td.IX, the editors have given an assignment 
to read — ^f*i?T c U 1s ir ** But who has prepared it is 

not given. Such complete reference is essential to find out the books from 

library ; or on page 107 , the editors write ®TclT" ^TT 
Wr.^Ttrr^ ^r^rr* But from what book is not toid. 

Hence the assignment to read additional passages or books should be 
complete in ite form. 


1. Nav Bharat Vaohan Mala t Book X for Std.VIlI i Page 64. 
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Chapter VI 

UNIFORMITY Vs DIVERSITY IN TEXT-BOOKS 
(A Burning Problem in the Bombay State) 


Whether the text-books In Marathi or of literature in general should be 
uniform throughout the Bombay Province* was a point of great dispute in the 
year 1937• Since the year 1855* the text-books were prepared by Major Candy 
and were used continuously throughout the province - for over 60 years, A 
Committee was appointed by name ’Vernacular Text Book Revision Committee’ in 
1903-5 and the publication of the revised text-books was entrusted to 
Macmillan and Company as a monopoly. Except for the change in pictures 
and llfe-sketcheB of the Emperors of India, very little change was made. The 
texts remained to be a ’Store-house of knowledge' compiled without any 
psychological considerations or artistic tastes. The inclusion of Didactic 
and informative lessons was the characteristic trait of these texts, 

A new awakening took place after the year 1920-21. This was due to two 
reasons - Handing over the educational portfolio to the provincial ministers, 
and the general spirit of nationalism by the political movement launched by 
Maha tma Gandhi, In 1923 ’A Text Book Committee' for the Bombay province was 
formed and private enterprise of writers and publishers was encouraged. 
Educationists like Shri.Atre had rightly criticised the didacticism in Text¬ 
books of his times in his preface to the anthology of poems ’Vasanti’, From 
1929, publishers like 'The Kamatak Publishing House', 'The Kitabkhana', 'The 
Chitrashala' undertook to prepare and publish their own series of marathi Text¬ 
books for primary and secondary stages. These series were comparatively 
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attractive in appearance and interesting in matter and its presentation. 

'The Text-Book Committee' sanctioned these series and the series were used in 
many schools. But in getting the series prescribed some malpractices were 
noticed. This is endorsed even by the Pawate Committee in the following words, 
"Everybody knows that publishers or their agents tour about and Induce the 
Head-Masters and the School Board Members to prescribe their own books. The 
methods employed by them are not above board and honest, and the School Board 
Members are often influenced by personal and extraneous rather than, purely 
educational considerations. This results in jobbery, corruption and 
favouritism, and consequently the most suitable books are often left out and 
inferior ones are prescribed." 1 But one thing must be mentioned that the 
Government books were not sold as they were before. 

In 1937> the first popular ministry was formed and the educational 
minister Kr.Kher undertook the question of Text-books in schools, in Feb. 1939. 
Mrs.Lilavati Kunshi introduced in the Bombay Assembly a bill to introduce 
'Uniformity in text-books' throughout the province in April 1939. This step 
was a c hall enge to the private enterprise of the writers and publishers. 
Criticism in the press and public meetings was levelled at the Government 
views. The publishers in Poona convened a conference under the president ship 
of Shrl.R.P.Paranjps to consider the whole problem - As a result of this 
agitation the Bombay Government appointed a committee, 'to investigate and 
recommend* about this burning problem under the Chairmanship of Shri.D.C.Pavate 
Ultimately this Pavate Committee was not in the favour of introducing 
uniformity in text-books. 


1. Pawate Committee Report 1939 * P a S® 52) 




Leaving aside this historical background, we have to consider the 
strong and weak points of this problem! The points in favour of uniformity 
of Texts can be stated as : (l) Uniformity of text-books will be useful to 
parents economically. The students are not required to purchase a different 
book, if he is required to change his school or place, due to his guardian's 
transfer or any other reason. (2) All students in all standards of all school# 
will have uniformity in information. (3) Examiners will be able to Judge 
j,n students by one question paper common to all. (4) There will be no mal¬ 
practices in getting the texts prescribed in schools and District School 
Boards. These objections can easily be answered t (l) The problem of 
guardian's transfer is so minor, that it is not even one percent. - Generally 
the students change from one school to the other after their annual examination 
and not in the middle of the year. ( 2 ) It is the general syllabus to be fixed 
and not a particular poem or a story. On the contrary, pupils and teachers will 
be 'active' by variety of books. At the most, prescribe one uniform book for 
the last examination like the matrioulation or S.S.C. ( 3 ) Malpractices should 
be checked by Government authorities J Moreover, there are equal chances of 
malpractices in prescribing one text-book only. The selection of authors, 
the remuneration for passages, the monopoly to sell are bound to encourage 

unwholesome practices. 

Ther. should be no uniformity of text-books. But there should be ae 
many good text-book, a. possible. A tendency to carry on educational 
experiments and research in text-hook preparation caret be encouraged. Freedom 
to teachers to use their experience and express their view, in the formation 
of text, should be given. A healthy competition among publisher. to prepar. 
a cheap, but attract!™ and sduoattoMtty sound text-book must be encouraged. 
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The Government should not go back to its discarded policy which was In vogue 
in the 19 th century. In no other free and advanced country such regimentation 
of text-books is seen* In America and England ample opportunities are being 
given to the publishers and experienced teachers to prepare new text—books * 

It will be interesting to see the views of Professor Smithy the visiting 
Professor of U.o.h,, who spoke about the policy of American Government and the 
text-books used in Secondary Schools,^ We certainly will have good text-books 
if Government is careful in asking the publishers to stick to some rules, 
regarding graded syllabus, sufficient number of passages, the price, the type 
and other details of general get-up. 

The Mudliar Consnisaion Report on the Secondary Education is also not in 
favour of Uniformity of Text-Books. There is a good recommendation that a 
High Power Committee be formed to sanction Text books and to avoid the said 
corruption that ia rampant in sanctioning and prescribing the text books. 

Uniformity in text-books is not desirable on one more point. One common 
text book for the urban and rural children will not be suitable since their 
surroundings, atmosphere, temperamental equipments and problems of life are 
different from each other. Unifortunately the editors of text-books in 
languages have not paid much attention 4o this problem while preparing their 
text-books for Secondary Schools. 


t, Refer to the last chapter. 
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Chapter VII 


A .CRITICAL STUDY OF SOME OF THE MOST VttflgtJ KMCMH SERIES 
OF MARATHI TEXT-BOOKS 
USED IN QUR FHESMT HIGH SCHOOL STANDARDS 


In the chapter on 'History of Marathi Texts', we have seen that after 
independence, new problems of social and political character arose in our day 
to day life. The slavish mentality was thrown away, the popular ministries were 
seen at the helm of all provincial and central Governments. Importance of 
education in general and of the mother-tongue in particular was realised. 

Leaders like Lokamanya TUak and Mahatma Gandhi emphatically held the view of 
giving first place to the study of the mother-tongue in schools and colleges, 
Their view was accepted in the course of time and we now see the fruits in the 

changed circumstances • The S.S.C. Examination Board was formed in t%9 and the 

> expression 

pupils were given liberty to use their mother-tongue as medium of ino tr u s tl en. 

Even the Universities in ths Bombay State began to consider the problem of 
accepting the regional language as the medium of instruction, snd an Important 
place to the study of mother-tongue was given in University stage. This was 
all a healthy atmosphere for the study of the mother-tongue. The editors and 
publishers came forth to prepare text-books in languages on Scientific bases 
and many series in Marathi Texts were prepared and later on sanctioned by the 
Educational Department of the Bombay Government. This resulted in having more 
than a do sen series in Marathi. Gut of which at least 5-6 series attracted the 
attention of public, educationists, Head masters and pupils. The following 
series can be mentioned in this connection. Ths Kangal Vachan Mala -(editors, 
Shrl.V.3.Khandtkar and Shri.G.L.Thokal) published by *h» Deshmukh & Co., the 
Sahitya Sarapada (Editors - Prof.R.S.Joag and Prof.N.V.Patankar) published by 
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Macmillan and Company, the Sahitya-Sadhana (Editor - Prof.R.K.Lagu) published 
by the Continental Book Service, The Nav Bharat Vachan Mala (Editors - Dr.G.S. 
Khair, Prin.L.N.Chhapekar and Prof.M.V.Phatak) published by the Anath Vidyartbl 
Griha, Poona, the Arm Vachan (Editors - Prln.P.K.Atre and Prof .S.K.Kanetkar) 
published by the New Kitabkhana, the Vangmaya-Vlkaa (Editor -Prof .V.B.Pathak) 
published by Messrs Joshi and Lokhande, The Gadya Vaitohav and Maharashtra 
Rasavanti (Editors — Prof .3.B.Ranade and Shri.G.D.Khanolkar) published by the 
Kamatak Publishing House* — These are the prominently used series and of 
representative character. It will be quite interesting to find out the 
salient features of these series and to evaluate them from purely an educational 
point of view. 

Kanreal Vachan Mala : 

The series of M&ngal Vachan Mala is edited by the eminent Marathi writer 
Mr.V.S.Khandekar and Mr.G.L.Thokal. From the very appearance of the books in 
this series, we can say that it has a very attractive and decorative appearance. 
The type, the pictures, the paper, the printing and the general get-up of 
the books are all of a superior quality. Almost all the lessons are supplied 
with pictures based on the subject matter. But most of these pictures are 
not necessary in the books. The subject matter can very well be understood 
without the picture®. The pictures do not help to develop the power of 
imagination of pupils. Wor^d pictures should not have bem supplemented by 
any corresponding pictures. The overemphasis on including pictures everywhere 
has weakened the educational outlook of the text-books. Here are the 
illustrations of some of these pictures* in the above series. Book for Std. 

IX — Refer to the pictures on the following pages — 25 (lesson 2), 57 (lesson 6) * 
U9 (lesson 21), Book for Std.VIXI - Refer to the pictures on the following 
pages - 21 (lesson 2), 122 (lesson 14), 190 (lesson 22). - All these pictures 

have served no educational purpose at all* 
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It Is certainly a commendable thing that the editor# have selected short 
and suitable units as a policy in their books. Almost all the lesson units 
are of 4-5 pages in their length. Regarding the introduction to the units we 
must say that ths editors have written the addcaxtsa introductions too 
ambitiously, T© be concrete let us give some -alb&he illustrations of these 
introductions. Book for Std.lX - Lesson 3 page 57 Lesson 11 

page 79 .Book for SM.VXII - Lesson 1 page 9 ^"n3WT^T 

^ Hf^l Lesson 21 page 131 ,s ^ eWI * . 

Regarding the exercises we must say that the editors have shown lejsenea® 
in framing the questions. For example ffcWvir *r W?T H, tfp? R'S *? 3 CTTcT f^TT- 

tRT^I err <4 w ( §3 tr^), ws, qn ko mt 

srnrr 3 efr "ter ^rsrcf f^T* arsnr arrj.). wit <, tttr w qnftg 

srnwrsw OTtferr w-(wirfw art*). tr ia.wsr 4, 

eir4 tr^f^cT ht% cp^r $?ff ? {^?ff 'rnr 3ms 

arr^.). f«»tw *tr w fferjrr sot w (esr^r oti 4 nr«) 

The editors have not been very particular about giving exercises in grammar Mid 
etymology. The high school students are expeoted to study only the elementary 
etymology* But the editors have asked the etimology of words even from a 
foreign language. The exercises on composition-writing are very ambitiously 
given. This will be clear from the following assignments, “fWtfT 1U» 

itr 4 3fr- yr^f gg, jlRPw r srrfr 

■f^sr »rf<r f zrr anwr? f&e? ^rr» mR u< ^tt 

TR ^ *ftOT ®5HT f*!R 3jfPJ^Rl^R 3TT3ft4 ^*^ 1 " 

Trttss gro ^ fer ant, ate sRtfs irc » *rr ^s*rr~ 

iftw, w*f. *ft*r sr af* ^ affew ftsz: srr wwi 

Rreay "nr» 

The assignments for supplemdntary reading are suitable to the ih standard 


of the students* 
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Sahltya Saaoada * 


The text-book® in this aeries are prepared by Prof.R. s .2aag, the renowned 
Professor of Marathi, and Prof,N.V.Patankar, the experienced Professor of 
education. Though the general get-up of the books in this aeries is not very 
attractive, the editors have spared no pains to make their books educational^ 
sound. The units selected by the editors are of more than average length* 

The editors have given an explanation in the preface of the text-books that 
they have selected longer units with a purpose that the grown up students would 
get an idea of the styles of Marathi writers. But this is not a convinsing 
excuse from both the educational and practical point of view* The following 
units can be mentioned in this context. Book for Std.VIIt - Lesson 3 & page 


234 3Trf®l ^ . Lesson 20 page 120 W 5 ^ “W* 

Lesson 32 page 19® % T^ 1 t 4T ^lT9t Book for Std.IX - Lesson 4 page 16 * 

Lesson 22 page 151 5TRfr ^T3ft, Lesson 3® page 253 

Book for Std*X - Lesson 23 page 162 ^ 5nPT?SrR» Reason 30 

page 209 ^ 3^"' Lesson 40 page 291 

— Most of these lessons are not difficult no doubt but from the practical 

point of teaching they are lengthy. These lessons could have been abridged 

and edited by the editors to suit the interest and intellect of the students. 


The introductory notes given at the beginning of each unit are precise 
and appropriate for undaratanding tha unit and tha wlter. Tb. introduction.^ 

^ r f - msm * spstw. 

to the following lessons are typical to mention, » 

nvcw t 3 - FSxrT. **rr ^ * * ‘ ^ 
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Xh« editors are very particular about giving exercises of various types 
at the end of each unit. The exercises comprise of the study of the passage* 
grammar arising out of the passage* composition and supplementary reading baaed 
on the passage* The editors have really displayed skill in asking pointed and 

g 

dfflnlt. question.. The questions based on 5^ t t OTMH* ffWTi ^T 
TO ^THT WTOT TOtefr * f 0? 5§ 1 fSPP \ f, SET w4lf» 

gsBcrr # TOPfr ? fWbg T qreCis frT#r«fci? aw°i qeffl $ 

are worth mentioning as suitable ones. The editors have given the explanations ~ 
of difficult words immediately after the units; but it would have been much 
better had there been a glossary of limited words at the end of the book instead 
of at the end of each unit. 

The assignments of supplementary readings are suitable to the intellectual 

lovei of th. Mto.P ! «• wr I w. m «- «rP» 

nr- sjf&R 4r*fr ht 3 ir qt an* tot- asr to 
fr-fqTO as^T qp# MfeiSTT =# JIT gwfflF efswi ? &FT 

atrfceiftqa«ror- gras Kit asr t*. to *i -^3 

ifr TOstfe 5R iot wr 0f%r wf 8 ti?T- ebt m, to hu - pMjt 

jtt wrcte wifrair nfwrfra $ Sri m< ag* tot. w '• m ,s 
3 ^ agfa&t tot* tfranfr ifcft. (=n'- i rr*3a). tfro (*j.=rr.a?fe>. 

® 5 f U, TO V- ATglS TOT* 
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Sahitya Sadhana i 

The editor of Sahitya Sadhana has spared no pains to prepare his texts 
in a bulky form of nearly four hundred pages in each book. The units selected 
ar ® lengthy and some of them are beyond tha intellectual range of an average 
student. The following units will clearly illustrate how the unite are lengthy 
and unsuitable, T3FW < sfr, ETST V\ **TTT8WJ W TOWr gT - TWt f fa 

fot^rdr t B ^r, trsr u srr* iTn^#i (h^t ^ err), 

usr tHt &rrw ^ tjcf, *»«* mTcfR f^rr^NIr iRrgsfr. 

Moat of the lessons in this series are accompanied by pictures which are un¬ 
attractive and educationally unsound. *or example, the pictures inserted 
in the following lessons serve no educational purpose. Ax these pictures 
neither stimulate the interest nor enrich the imagination of the pupils. 

fsjprxfr < cfr« erst a*- *rrwiF*, mr tv 

mm sftea;, ftst n>- f=rr^Tfrw^rr srreff, f^rrf^ w ptn rftv fMf 
srrfcr. fcpm - t« *fn uzr tv wfitwf, mr tv»- srmfer ifFrrt 
3rr tfewistfte arrfcT. 

The introductions to most of the units are elaborate. The pupils in VIII 
or IX Standard are not expected to know each and every detail of a writer. 

The Introductions of Mr.B.G.Kher (Book !)Kriahna Hathistng (Book 1), Anna 
Klrloekar (Book 3) are too ambitiously written. It is also noticed that 

UU 

the editor has un^ardedly given inaccurate information of the writers. 

The information that’Shri.Arvind Gokhale is serving in the Bombay College of 
Agriculture*is itself a testimony to support the above criticism. Every one 
knows that the above mentioned college i* located in Poona and not in Bombay. 
The editor has also tried to summaries the passage in his introductory remarks, 
For example see the Introductions of the following units - fWST ** El§r n- 
RTr&]r*r t&SQVfTi S7ST v- ^w^vsTtr, sr§r vs- ■R^r'4 f s vr 8 fr% h\~&p* 
'ftjamr u sfusr tv |Bwmrs*TR, wsr 
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Thl. la net . sound method aeoordlns to edueetloneX phileaoptff. If the editor 
1. to auppljr th, Ctrl Ida. el a laaaon at th. baglmtag then how 1. th. 

intellectual purault of the pupil to develop 1 Moreover the Intereet of the 
lesson 1b lost thereby , 

In giving the exercises at the end of the unite we often notice the looseness 
of language in fraining the questions. For example study the following exer c is es t — 
foRdr ui tot {sirffe tost gff srr'os? vftf qap 3$ ^ ) 

qr=t v>o- snsTs qrwi^r «jfr#rr y^isrn" str^fenc? ^nffer a&T TOssro frfrn 
“sp bjw• to itvj- ^ tot3 tot =srfr srr tot^ ft ^sif^r 
3uf.) 

The writing exercise* are not suitable to the calibre of the students. It is 
interesting and instructive to read the following assignments given for writing. 

foRdr u» to is- &rp?» 3&rf<H0 srrfjf to.*pt 5rr t^ror f^r. 

TO f^TTOT TOTT f s^T, to 8e- TOTO TOf* 

Sfar-.r RcTTRtjs^TOr cfR qfr^; fc^r. to «- £r totot anw 

fpT art fERTTO f^R=T ' t fTT * 

Exercises based on appreciation of lessons are too ambitious*. Such exercises 
should have bean given for the college examination. The editor has not seen 
the syllabus in grammar and has asked merely the general questions on grammar 
based on analysis, voices, etymology and synthesis. But there seems to be 
no definite plan In giving all these assignments. The exercises on supplementary 
reading are not suitable to the pupils. The following exercises for supplementary 
reading will eupport the above remark. ** TO * V- TOf* *rfH 

fte &er-sfo arr ^r=r q^ T VTO ff *rfr$ TOf* vzr&rr tott firo it irarmr f=rafo 
t^r. to *v top? TTTOTOft^ to ts*- tmf *r3 tot, 

q-R <5 v to* RinfeR ? 3 ^^ tot. 

<«* to uv wf tot, to hv- tot» to **»- 

3«ihrror tot. 
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Vangamav-Vlkas : 

Dr.V.B.Pathak has edited thle series for the three high school standards. 
The editor is not very particular about the general get-up of the books. In 
selecting the units the editor has selected some thought provoking passages 
no doubt but the thought contained in the passages ie beyond the comprehension 
of the students. For example the following lessons are difficult and serious 
In character. t«« 3 Tr3 cT^STR (%PFTr*T ffcSHO, m r ^ P ^ T &P 

VSV (%*TT*3TniT^T), trc^T^RT WfacSRTW (c^.^T), M*TTH1 - 

cfra Tft ( 

How is it poesibsle for the students in the high school stage to assimilate 
the contents in the above units.? These units would have been useful for the 
students of the university. We must also mention that there are really sons 
good units in the text books. The following lessons in prose and poetry are 
quite suitable for the students. tWt *h 4kl (to*T). fRT 

«fpt ? (=n**tff.pr5$), arrf^r Htrs ft ‘hrt (irr^nr), ^ 

^sdt (SrrRT)i ftofifr s *fr» 4n«n%T (t^rar), ^g^nrr^t^ Rs- 

tprr (8ir.»rr*inraRF)* ^ 

The editor has given the photographs of the writers along with^few introductojy 
biographical notes. But after the biographical notes, the editor could not 
resist the temptation of giving the gist of the passages selected. This practice 
is not edueationally sound. When the gist of the passage or the central idea 
of a poem ie supplied, the pupils have noting new to find out. The interest 
of the unit is also lost thereby. As a matter of fact the introductory remarks 
of the unit should serve as an incentive to the studast* to read the new 
paasage. But here the editor has failed in understanding this educational 
principals.- A few illustrations are given below to show how the editor has 
supplied the gist or the central idea of the unit in his introduction. 
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In the selection of unite the editor has not selected topics based on aesthetic 
appreciation of a poem or a picture and stories based on the spirit of 
adventure* The needs felt in the adolescence are not taken into consideration 
while selecting the units. Moreover the editor does not sewn to be inclined 
to select extracts from the modem writers and poets like Mahadeoshastri Joshl, 
S.H.Pendse, V.V.Bokil, Kusumagraj, Borkar, Anil and magy others. The editors 
choice is restricted to selecting the writers of established fame before 1935 . 

The exercises at the end of the units are limited to three aspects only, 

The first part of exercises is based on textual study* the second part is based 

on writing, and tto third part is based on assigning supplementary reading. 

e. 

There are very few textual questions. Moreover there is no definite plan 
of asking the broad questions first and then the detailed questions. Question 
on grammar are not asked at all. Questions based on reading assignments have 
no educational background. The following assignments suggested for reading 
are worth considering. SR 3 fPOHWr 

qftfwciW iff arrfei sff srprr. trn 

2jT f 5WI sr^T- Q7R W* *fr 3 5T’^ 

Tjcacyr ®i ^t^t* jtr hv- l*3Fnw WWT 

gv?# mr* *jr t*»- 3 yrmfw =frf?r f 

srrs9 w h •Na f^T* ^tr Wfw 

f airar* 
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Nav Bharat Vachan M«i a t 

Th« editors have selected units of suitable length and of representing 
various literal forms. The units are based on the psychological taste and 
hence they appeal to the child-mind. The following units are worth mentioning. 

fWtnr * zftrt etst i- sfh =#r sur *«4 ri 3R3*trra» ejst it- 

a^r, er§r hi- mcrfl". eisr h«- » eisr an- TtfcBffcT, 

t 4V» trgrr t- ^4{dfi« usr u w^rr# si&r i v q r w 

%r^rr^r gsr hi- f4tirar41r fw, erar an- fs^rcr, tisr »a- &r$Tlcf, 
vrsr T-^nt. 

The editors have taken great care not only in selecting the units but 
also in editing the unite. In the introductory remarks the editors have given 
a few word* about the writer along with hie photograph. The editors hold a view 
that it is needless to give all detailed Information to the students of the 
writer unless a genuine love for literature is oreatsd in them. If the 
students like a particular poem or a particular passage in prose they are bound 
to reed more poems or passages of the same writer and then naturally, they will 
like to know about the life of the writer. In the introduction the editors 

have tried to give some objectives which would serve as incentives to study the 

iv 

passage. It can be eaid comparat^Ly that the introductions in Wav Bharat 

L 

Vachan Mala are precise and short. The editors have also tried to divide the 

unit in suitable parts for the practical purpose of teaching.. At the end of 

e. 

the unit exercises of various types are given. But there is definite plan 
in the arrangement of these exercises. The first two exercises are based, on 
the general and the detailed study of the passage. The third exercise Is based 
on the grammar arising out of the Text. The fourth and the^fifth^xerolses 
are based on writing and supplementary reading. This plan/taw* scrupulously 
observed throughout the series. 
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The exercises on ths following lessons are worth recommending. They are 
useful to students and they are directives to the young teachers. 

fmw < w v 5fT2R#t, ssr tv wfr, eist u~ clTcwnfr 

\ w 3fr 3 ■ftp ^rq$, srar tv C rr ftOT t, 
trsr hv tr^N^j ffcmsr t« sfr- ^mrafr $rsu ip f r ^ r spi. 

In giving assignments for supplementary reading the editors have taken into 
consideration the intellectual capacities of the students. They have also 
taken into consideration whether the suggested books could be easily available 
to the students in the library. However in some places there seems to be 
incomplete information. For example in Book t for Std.VllI after lesson number 
13 , the editors have suggested to read (spft^ci) 

and nr-mr (3rfa<5) but they have not given the information of the 

books wherein the said poems could be fotfnd. Some such minor drawbacks are 
found in the aeries of Mav Bharat Vachan Mala. The editors have given the 
emanation of difficult words at the end of each unit. But tills is not a 
very educationally sound practice. The explanations and meanings should have 

'it**” 

been given in a glossary of difficult words at the end of the book. 

The editors have paid special attention to the development of the sense 
for aesthetics and appreciation by introducing pictures and articles on fine 
arts like mueio, sculpture, photography and dancing. ^ 

MV n - trf&jfai fam \ m • v *Mw * 

T ^ qf. f&ftir t* 3t‘ 'MUMHnfr - fVllCfldfl eiSlili+V STfCTT? 
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Prior to the establishment of the S.S.C, Examination Board, the Bombay 
University was conducting the Matriculation Examination. The Bombay 
University used to prescribe a small book of prose and poetical selections for 
its matriculation. About a dozen prose passages Comprising one hundred page* 
and a dozen poems of about 500 lines were studied for this examination. This 
was a megra portion. The S.S.C .Examination Board gave a directive to 
prepare a text-book of about 250 crown-size pages of prose and 150 lines of 
poetry. Though it resulted into a commotion, for a while, it seemed to be 

educationally sound. The prose lessons were representative of various forms 
like essay, short or personal essay, extracts from novels, short stories, 
dramatic scenes and dramatic monologues, travel descriptions, biographical and 
autobiographical extracts and art-appreciations. Most of the units (in the 
selections prepared in 1950 are suitable to the age-group of the pupils and 


they are representative writings of eminent writers in Marathi literature. 

Only a ft. passages li K . (l 

srreript -OTip>U were criticised as rather beyond the range of 

average students. The present text-book for the 3.8,0, Examination prepared in 
1954 is certainly an improvement. But the 3.S.0,Examination Board leaves no 
work to the editors beyond the selection of the suitable units. There are 
no introductions to and no exercises on the passages selected. Moreover the 
problem of general get-up of the text-book is not properly attended to. 
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Arun Vachan and Gadva Vaibh&v j 

Wa have bo far critically examined the merits and demerits of five series 
which are current to our secondary schools* The Arun Vachan Mala and the 
Gadya—Vaibhav series have not been taken here for examination because they were 
prepared nearly twenty years ago. And naturally these suffer from the various 
drawbacks from educational point of view* It must however be said to t heir 
credit that they have done pioneering work in introducing in their text-book 
some of the features approved of by educationists. They have made these aims 
clear in the very introductions to their series* They have rightly drawn 
the attention of educationists to the need of including such passages as would 
awaken the social and political outlook in the students' mind during that 
transitional period, as well as enkindle love and Interest for passages of 
literary flavour. 

To sum up i 

While summing up It will be obvious to any general reader, from the 
foregoing remarks that even the most prominent series that are at present being 
used in schools are sufferetog from a number of drawbacks. It is needless to 
add how many more of them, one shall come across to the remaining aeries like 
Udayn Vachan, llanvantar Vachan, Sahit-ya-Ratnahar, etc. 

Moot of the editors have selected the extracts so ae to represent all the 
branches of Marathi literature. This is to accordance with the Government 
Circular to the publishers of text-books to literature* Bessys, personal esaap. 
Travel-descriptions, dramatic scenes, extracts from novels, accounts of adventures 
biographies of groat men and scientists, poems representing ancient and modern 
poets on various sublets ere some of the condition* to be fulfilled by the 


editors 
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It may be said to the credit of the editors that they have been alive to 
the educational needs of the students for whom they have written these series* 

But sufficient pains have not been taken in selecting proper units, framing apt 
questions and In giving suitable assignments for further writing and supplementary 
reading* Mere extensive acquaintance with maraihi literature or mere proficiency 
in original and critical writing does not prove to be an adequate qualification 
for the preparation of text-books* 

Contact with the psyoholosy of student b for a long period, their interests 
and likin gs, their level of understanding are some of the essentials of 
foundation on which the structure of a good text-book depends. 
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COHCmSIOMS 

by way of general remarks on the study of history and nature and the 
quality of the Larathi Texts, at present in use in the Secondary Schools, it 
would not be out of place to sum up briefly the results arrived at *- 

(0 ihough in the last chapter X have criticised some of the glaring drawbacks 

in the series of the Marathi Text-books, it doss not mean that the series are all 

defective and wort Hess* It must be admitted that all the series are certainly 

an improvement as compared with those which were studied by the last generations. 

A definite attempt on the part of the present editors to improve the quality of 

the texts both, in their contents and their outward appearance is being made - 

especially in more recent times. Not only have they introduced a large variety 

ogise 

of literary forms but have taken pains to psycholiz* the contents of the text¬ 
books. There is a variety of topics - such as essays, biographies etc. but 
also they have incorporated folk lores and folk songs. These keep before the 
children a continuous development of language and literature from the ancient time. 
The matter and the method of presenting the material is fast undergoing a change. 
Formerly most of the text-books were written on didactic and informative lines. 
This attitude, is gradually being substituted by one, aiming at the selection of 
such material which would interest the student, which would stimulate their 
powers of intelligence and understanding and develop the sense of appreciation 
of aesthetics. 

(2) The old dry prosaic get—up of the text-book ie fast giving way to an 
attractive and instructive one. 
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have 

(3) The editors aeem to^become alive more and more to the fact that language 
and literature develop side ty aide - pari paaa - they are a continuous process 
and that even today there are certain great literary minds that perceive, think 
and express their reactions in noble literary forma - reactions that express 
what the world is like and what it would be or what it ought to be. In stead 
of falling back merely on classics , an attempt is being made by some enlightened 
editors to give due representation to the writings of modem writers and poets 
such as Kuauraagraj, kahadeoshastri Joshij S.N.Pendse, Vasant Bapat, G.N.Dandekar 
Kangesh Padagaokar, Vyankatesh Madagulkar, Shanta Shelve, Indira Sant and Padrna 
Cole, 

(4) The editors of texts have kept in view the aim of promoting interprovincial 
understanding also (Antarbharatl Scheme) and as such, Translations of passages 
from Rabindranath Tagore, Zaverchand Meghanl, Mulkaraj Anand, Sharachandra, 
Premachartd. K.M.Munahi and others are included. There are some original marathi 
writings of Kaka Kalelkar, Vinoba Bhave, Sane CSuruji, Acharya Bhave, Bada 
Dharmadhikari, V.S.Khandekar, N.G.Oore, which are placed before the pupils for 
the understanding of common ideals of national and international culture, 

(5) An attempt in response to Unesco's recommendation to create international 

good mx will and remove the traditional barriers of castieism, Gommunalism and 

narrow-mindedness is seen in the preparation of modem Marathi Text-books* The 

Im po rtance of text-books in shaping attitudes towards other nations and in 

developing international understanding » has long been recognized-* by the general 

1 

conference of Unesco * 


1 . A Handbook for the Improvement of Textbooks and Teaching materials * page 69. 
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It is also worfchremembering the recent visit of Br.i»hK George Alien Smith, 
the professor of Education in Southern California University, Dr .Smith had been 
in Poona in February 1955 to discuss the salient features in the preparation of 

text-book* . The following points are worth considering in the preparation of 
text-books,— 

(1) The change of syllabus is a matter for the teachers. The teachers express 
thfcir opinions in their conferences specially held, and different Committees are 
appointed in America, These Committees consist of the supervisors for schools, 
the Head masters, and the teachers' representatives. The preparation of text- 
books should be done try expert school-teacher* and not by college-teachers or other 
writers who are not connected with the actural problems of teaching, 

(2) The American Government keeps very little control over the preparation 
and publication of the text-books. The sise* the type, the illustrations are 
decided by the publishers in consultation with the expert teachers. The Government 
approves the texts, through the above-mentioned Committee, 

(3) It is a very good practice in U.S.’S that the text-books are used in 
various schools on the basis of trials and views from teachers and students are 
solicited. Then the text-books are sent for final sanction to the Board of 
Education. This American procedure is no doubt a lengthy one but it gives a 
full* ecope to decide the merits and demerits of text-book, 

(4) It is a healthy practice in U.S.A, that publishers are not allowed to 
go to the teachers and Head Masters for getting their books prescribed In the 
schools. The prescription 14 done by the Heads of the school in consultation 
with the Educational Supervisors, 

(5) An attempt in the preparation of text-book is made to enrich the feeling 
of nationalism and internationlism, 
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(6) The criteria to judge a good text-book are as follows, 

(a) A good text—book is that which has uniformity in syllabus and graded 
arrangement, 

(b) The method should be interesting, but the matter in the text should not be, 
beyond the intellectual level of the pupils, 

(c) There should be no ambiguity in, matter or method) discussions should be 
clear, precise and correct. 

(d) The lesson-unite should be short. Ordinarily a lesson unit should not be 

of more than two to three pages. Every lesson unit should consist of 

questions and assignments at the aid. 

(e) The editors should themselves be the authority in the subject-matter, and 
they should be experienced teachers. 

(7) The general get-up of the text-book is equally important as the matter in 
the text book* The type should be suitable according to the age of the students. 
The book should be strongly bound. Stout binding or stitching is necessary, as the 
students are required to handle the book for many days. The books should have 
few but attractive pictures and they should be sold at a moderately cheap cost. 

(8) All text-books should be meant for the students only. It is desired that 
the editors should provide a supplement to the text book for the use of guardians 
and teachers. 

- It is hoped that these recommendations to the Government, publishers and 
editors are worth giving a trial to improve the present machinery of preparing and 
prescribing the text books. 
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It is certainly a note-worthy recommendation of the Armstrong Committee, 
known as the Text-book Committee of the Central Advisory Board of Education that, 
"The Committee wish to emphasise the importance of research in regard to the 
planning of text-books at all stages of education* In some educationally 
advanced countries, text books are planned at what are known as curriculum centre? 
and it is suggested that educational authorities in India should encourage the 
training colleges under their control to set up departments for research and 
experiment."' 

In response to this recommendation, the central Government of India have 
started the Central Beauro for Text-book Research in Delhi. And it is hoped that 
the keen Interest of the Government of India would help the improvement of the 
Text-books in Secondary Education. 

I have tried in my humble way to lay down some suggestions to remove the 
drawbacks from the existing text-books in Marathi and to indicate the lines on 
which text-books in future be planned. It is my sincere desire that the text¬ 
book of tomorrow for the study of the mother-tongue would serve as a powerful 
means of bringing about the all-sided W6 development of the younger generation 
in our free,democratle India. 


t 



Report of the Armstrong Committee (1943) page 5* 
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